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Michael Tate, Superintendent

Education: Tie Natural Bridge to the Future

Mission

The mission of the Powell County School System is commitment to preparing and
inspiring ALL students to be liong learners who are sdjiifficient, responsible and
productive merpers of our community.

Vision
The Powell County School System, in partnership with students, parents, and the
community shall be committed to the following:

A healthy, safe, and nurturing environment

Successful transition to adult life for all students

Quality leadership at all levels

Positive climate and culture throughout the school system

All students reading on or above grade level

A quality, effective educational program that meets the individual needs of all
students

Remaining current in the usd technology

Open communication among stakeholders
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INTRODUCTION

The evaluation of certified personnel is an important tool that our district utilizes to help assure the public,
community, parents, and students that providing a quality education isdtigy @f our school system.

Evaluation is the process of assessing or determining the effectiveness of performances and products to:
1 Promote the continuation of professional competence
1 Identify areas for professional growth
1 Assist in making personndecisions

The purpose of evaluation is improving instruction, curriculum, assessment, and other professional
responsibilities.

In the Powell County School District, the primary contact person responsible for monitoring evaluation training
and implemeting the Professional Growth and Effectiveness System will be the District Evaluation
Coordinator.

The principal or designee is primarily responsible for evaluating teaghdrsther professional&ssistant
Principals may serve as the primary evaluator of a teacher.

Nontenured teachers will be evaluated yeartyl receive a summative evaluation.
Tenured teachers will be evaluated at least every {le@es and receive a summative evaluatiomference
which shall include all PGES data and occur at the end of year three.

Administrators will be evaluated annualtbceiving a summative evaluatiand conferencérom the
superintenderdesignedollowing the requirements of tHRGES system.Guidance counselors are also
considered administrators and thus will be evaluated annually.

All classified staff will be evaluated annually by their supervisor as per Board Policy 03.28.

According to KRS 156.557 3 (c) 5:

The evaluation system shall lnde a plan whereby the person evaluated is given assistance for professional
growth as a teacher or administrator. The system shall also specify the processes to be used when corrective
actions are necessary in relation to the performance of one's asstgrifhe corrective action documents can be
found in AppendixV.

The Superintendent will be evaluated annually by the local school board.

Al | evaluation components and sources of rel ated
studen growth ratings will be completed and recorded in the state approved technology platform. Hard copies
of summative evaluations wil/ be documented on ap
file.

All personnel (certified andlassified) must receive orientation of the standards upon which they will be
evaluated within the first 30 days of employment. Proof of receipt of this training will be signatures on the
Evaluation Oriatation Form found in Appendix.LSupervisors wilprovided an electronic tracking form at the
beginning of each year. That form is to saomited to the evaluation coordinat@tectronically by June 10
annually and will depictiates 6 observationsgonferencesPGPs, and summative observatitorsall personnel
(certified and classified)
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ASSURANCES

CERTIFIED EVALUATION PLAN
ThePowellCounty School District hereby assures the Commissioner of Education that:

This evaluation plan was developed by an evaluation committee composed of an equal number of teachers and
administrators.

The evaluation process and criteria for evaluation will be explained to and discussed with all certified personnel
annually within me month of reporting for employment. This shall occur prior to the implementation of the plan.
The evaluation of each certified staff member will be conducted or supervised by the immediate supervisor of
the employee.

All certified employees shall develop an Individual Professional Growth Plan (PGP) that shall be aligned with
the school/district improvement plan and comply with the requirements of 704 KAR3:345. The PGP will be
reviewed annually.

All administratorsguidance counselorshe superintendent and ntenured teachers will be evaluated annually.

All tenured teachers will be evaluated a minimum of once every three years.

Each evaluator will be trained and approved in the use of the appropriate evakatidgues and the use of
local instruments and procedures.

Each person evaluated will have both formative and summative evaluations with the evaluator regarding his/her
performance.

Each evaluatee shall be given a copy of his/her summative evaluaiibribe evaluator regarding his/her
performance. Each evaluatee shall be given a copy of his/her summative evaluation and the summative
evaluation shall be filed with the official personnel records.

The local evaluation plan provides for the right teearing as to every appeal, an opportunity to review all
documents presented to the evaluation appeals pane
representative.

The evaluation plan will not discriminate on the basis of race, national agtigipn, marital status, sex, or
disability.

This evaluation plan will be reviewed as needed and any substantive revisions will be submitted to the
Department of Education for approval.

The local board of education approved the evaluation plan asleecim the minutes of the meeting held on

Signature of District Superintendent Date

Signature of Chairperson, Board of Education Date
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Powell CountyDistrict Professional Growth and Effectiveness Plan

Professional Growth and Effectiveness Plan Overview

Effective teaching and school leadership depend on de&amdards and expectations, reliable feedback, and
the tools, resources and support for pessional growth and continuous improvement. The Kentucky
Department of Education, with the guidance and oversight of various steering coremjittas desigrd and
developedfield testedand piloteda new statewide Professional Growth and Effectiveness System (PGES).

With the passage of Senate Bill 1 in 2009, Kentucky embarked on a comprehensive system of education reform
integrating:

relevant and rigorous standds

aligned and meaningful assessments

highly effective teaching and school leadership

data to inform instruction and policy decisions

innovation

school improvement

To Too T o Too To

All are critical elements of student success, but it is effective teaching supploytedfective leadership that
will ensure all Kentucky students are successful and graduate from high school collegefeadser

The PGES is designed to measure teacher and leader effectiveness and serve as a catalyst for professione
growth andO2 Yy G Aydz2dzda AYLINRGSYSydz FyR A& | 1S& NBI dzi N
9RdzOF GA2y ! OG 69{9!' 0 FtSEAOAfAGE ¢l AGSNI I YR GKS ai

PROFESSIONAL GROWTH AND EFFECTIVENESS SYSTHRGES/OPGES

The vision for the Profession&rowth and Effectiveness System (PGES) is to have every student taught by an
effective teachemand every school led by an effective lead@he goal is to create a fair and equitable system
to measure teacheand leaderffectiveness and act as a castljor professional growth.
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Roles and Definitions

1. Artifacty ! LINPRdzOG 2F | OSNIAFTASR aoOKz22f LISN
and skills.

2. Assistant PrincipalA certified school personnel who devotes the majority of employed
time in the role of assistant principal, for which administrative certification is required
by EPSB.

3. Certified Administrator A certified school personnel, other than principal or assistant

principal, who devotes the majority of time in a position for whaciministrative
certification is required by EPSB.

4, Certified School PersonneA certified employee, below the level of superintendent,
who devotes the majority of time in a position in a district for which certification is
required by EPSB.

5. Conference A neeting between the evaluator and the evaluatee for the purposes of
providing feedback, analyzing the results of an observation or observations, reviewing
20KSN) SOGARSYOS (G2 RSGSNXYAYS (KS S@Ffda GS
and leading to the stablishment or revision of a professional growth plan.

Evaluatee A certified school personnel who is being evaluated.

Evaluator The primary evaluator as described in KRS 156.5%j (8

Formative Evaluation Isdefined by KRS 156.557 (@&).

Improvement Plan A plan for improvement up to twelve months in duration for:

a. Teachers and other professionals who are rated ineffective in professional practice

and have a low overall student growth rating.

b. Principals who are rated ineffective in professigmalctice and have high, expected,

or low overall student growth rating.

10.  Job CategoryA group or class of certified school personnel positions with closely
related functions.

11. Local ContributionA rating based on the degree to which a teacher, other psidesi,
principal, or assistant principal meets student growth goals and is used for the student
growth measure.

12.  Local Formative Growth Measurets defined by KRS 156.557).

13.  Observation a data collection process conducted by a certified observeerison or
through video, for the purpose of evaluation, including notes, professional judgments,
and examination of artifacts made during one (1) or more classroom or worksite visits of
any duration.

14.  Observer CertificationA process of training and ensuy that certified school
personnel who serve as observers of evaluatees have demonstrated proficiency in
rating teachers and other professionals for the purposes of evaluation and feedback.

15.  Observer calibration The process of ensuring that certified schpersonnel have
maintained proficiency and accuracy in observing teachers and other professionals for
the purposes of evaluation and providing feedback.

16.  Other ProfessionalsCertified school personnel, except for teachers, administrators,
assistant prinipals, or principals.

© 0N
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17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

Overall Student ®wth Rating The rating that is calculated for a teacher or other
professional evaluatee pursuant to the requirements of Section 7(9) and (10) of this
administrative regulation and that is calculated for an assigpainicipal or principal

evaluatee pursuant to the requirements of Section 10(8) of this administrative

regulation.

Peer observationObservation and documentation by trained certified school personnel
below the level of principal or assistant principal.

Performance Criteria The areas, skills, or outcomes on which certified school
personnel are evaluated.

Performance Rating The summative description of a teacher, other professional,
LINAYOALI £ 2N Faaraadlyid LNXY Outnhhsfistedi@l f dzl
Section 7(8) of this administrative regulation.

Principal A certified school personnel who devotes the majority of employed time in
the role of principal, for which administrative certification is required by the Education
ProfessionaStandards Board pursuant to 16 KAR 3:050.

Professional Growth and Effectiveness SysteAn evaluation system to support and
improve the performance of certified school personnel that meets the requirements
of KRS 156.557(1c), (2), and (3) and that usetear and timely feedback to guide
professional development.

Professional Growth PlanAn individualized plan for a certified personnel that is
focused on improving professional practice and leadership skills, aligned with
performance standards and the spBc goals and objectives of the school
improvement plan or the district improvement plan, built using a variety of sources
and types of data that reflect student needs and strengths, evaluatee data, and school
and district data, produced in consultatianith the evaluator as described in Section
9(1), (2), (3), and (4) and Section 12(1), (2), (3), and (4) of this administrative
regulation, and includes: (a) Goals for enrichment and development that are
established by the evaluatee in consultation with thealuator; (b) Objectives or
targets aligned to the goals; (c) An action plan for achieving the objectives or targets
and a plan for monitoring progress; (d) A method for evaluating success; and (e) The
identification, prioritization, and coordination g@iresently available school and district
resources to accomplish the goals.

Professional Practice The demonstration, in the school environment, of the
SOFtdzd 6§SSQa LINRPTFSaaArzylt (y2¢ftSR3IAS | yR
Professional Practice Ratingrhe rating that is calculatetbr a teacher or other
professional evaluatee pursuant to Section 7(8) of this administrative regulation and
that is calculated for a principal or assistant principal evaluatee pursuant to the
requirements of Section 10(7) of this administrative regulatio

SelfReflection The process by which certified personnel assesses the effectiveness and
adequacy of their knowledge and performance for the purpose of identifying areas for
professional learning and growth.

Sources of Evidenc&he multiple measurdssted in KRS 156.557(4) and in Sections 7
and 10 of this administrative regulation.

O\
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28.  State Contribution The student growth percentiles, as defined in 703 KAR 5:200,
Section 1(11), for teachers and other professionals, and the next generation le@rners
god for principals and assistant principals.

29.  Student Growth Is defined by KRS 156.557().

30. Student Growth Goal A goal focused on learning, that is specific, appropriate,
realistic, and timebound, that is developed collaboratively and agreed upon kg th
evaluatee and evaluator, and that uses local formative growth measures.

31. Student Growth Percentile each student's rate of change compared to other
students with a similar test score history.

32.  Student Voice SurveyThe student perception survey providey the department that
is administered annually to a minimum of one (1) distdesignated group of students
per teacher evaluatee or a district designated selection of students and provides data
on specific aspects of the instructional environment andfgssional practice of the
teacher or other professional evaluatee.

33.  Summative Evaluationls defined by KRS 156.55/d).

34. Teacher A certified school personnel who has been assigned the lead responsibility
for student learning in a classroom, grade lev&lpject, or course and holds a
teaching certificate under 16 KAR 2:010 or 16 KAR 2:020.

35. 22NJ Ay3 [/ 2YRAIARy¢d imjralzdidsd §oal Bet byta principal or
assistant principal every two (2) years with the use of data from the department
approved working conditions survey.

For Additional Definitions and Roles, please see 704KAR 3:370 Professional Growth and Effectiveness
System
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The Kentucky Framework for Teaching

The Kentucky Framework for Teaching is designed to support stadbigvement and professional practice
through the domains of:

Framework for Teaching Specialist Frameworks for Other Professionals
Planning and Preparation Planning and Preparation

Classroom Environment Environment

Instruction Instruction/Delivery of Service

Professional Responsibilities Professional Responsibilities

The Frameworks also include themes such as equity, cultural competence, high expectations, developmental
appropriateness, accommodating individual needs, effective technolaggrittion, and student assumption of
responsibility. Theyprovide structure for feedback for continuous improvement through individual goals that
target student and professional growth, thus supporting overall school improvement. Evidence documenting
professional practicés situated within one or more of the four domains of the framework. Performaace

rated for each component according to four performance levels: Ineffective, Developing, Accomplished, and
Exemplary. The summative ratirgp holistic repesentation of performance, combining data from multiple
sources of evidence across each domain

The use of professional judgment based on multiple sources of evidence promotes a more holistic and
comprehensive analysis of practice, rather than enetiance on one individual data point or rote calculation of
practice based on predetermined formulas. Evaluators will also take into account how educators respond to or
apply additional supports and resources designed to promote student learning, as wellrasithe

professional growth and development. Finally, professional judgment gives evaluators the flexibility to account
for a wide variety of factors related to individual educator performance, such as: sgpecific priorities that

may drive practicei@ Y S R2YIFI Ay > |y SRdzOIF G§2NXD& ydzYoSNJ 2F 32+ a
opportunities, and contextual variables that may impact the learning environment, such as unanticipated
outside events or traumas.

The vision for the Professional Growth anéeEfiveness System (PGES) is to have every student taught by an
effective teacher and every school led by an effective principhe goal is to create a fair and equitable

system to measure teacher and leader effectiveness and act as a catalyst fasgwoéd growth.OPGES is a

portion of the PGES system designed for Other Professionals who have a nontraditional educational

setting. Other Professionals will use tientucky Framework for TeachiSgecialist Frameworkwrhich

includes five unique frameworks designed specificalhttie Other Professional job responsibilitieSther
Professionals will use these specialist frameworks during the summative evaluation process, just like classroom
teachers will use the Kentucky Framework for Teaching.

Frameworks for Tedwing forOtherProfessionalsare designed for the unique professional responsibilities of
these specialists.
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Specialist Frameworks and Crosswalks
Kentucky Frameworks for Teachirfpecialists Frameworks

The other professionals with a nontraditional educational setting and their frameworks are:

Guidance Counselors Framewarkd Crosswalk
Instructional Specialists Framework

Library Media Specialists Framewairkd Crosswalk
School Psychologists Framewarkd Crosswalk

Speech Language Pathologistameworkand Crosswalk

The frameworks come in a legal sized documéiitey are available on OPGES website at the Kentucky
Department of Education or a print pg will be provided to each specialist employee at the first of the school
year.

PGES Preschool Guidance

The purpose of PGES preschool guidance is to meet the needs of preschool lead teachers and evaluators based
on early childhood research and best giaes. Preschool teachers will be evaluated using the TPGES system;
however, teachers and evaluators need guidance that is relevant to early childhood development and aligned
with preschool regulationsard Sy 1 dzO1 € Qa 9 NI & / KAf RK22R {4l yRI NRA

Required 8urces of Evidencéor determining overall ratings:

Professional Groth Planning and SeReflection

Observation

Student Voice

Student Growth Percentiles and/or Student Growth Goals

Other Measures of Student Learning

Products of Practice

Other SourcesRossible sources will include data from Discovery Ed assessmeritsp Krend

data, STAR reading and math assessmeBit#\R Early Literacy, Accelerated Math, Study Island,
Lexia, Benchmark EOC, Reading Plus, IEP Progress Data/Monitoting, i & Satibka S
summative forms and/or professional growth plan goals. Other sources of evidence may be
deemed necessatyy the teacher and/or principal.)

=A =8 =4 =8 -8 -8 -9

District Specialty Teachers
Several positions do not fall into any of the above categdhiesefore;they wil be evaluated as District
Specidly Teachers(Thestandards andormsfor these positionsre located on pages 4286)

These positions are:

Early Intervention Specialist

District Resource Teachers for Titent Title Il
District Resource Teacher for Special Education
Technology Integration Specialist
DistrictPsychologist

=A =4 =4 4 =4
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http://education.ky.gov/teachers/PGES/otherpages/Documents/OPGES%20Framework%20school%20psychologists.pdf
http://education.ky.gov/teachers/PGES/otherpages/Documents/OPGES%20KY%20SCHOOL%20PSYCHOLOGIST%20CROSSWALK.docx
http://education.ky.gov/teachers/PGES/otherpages/Documents/OPGES%20Framework%20therapeutic%20specialists.pdf
http://education.ky.gov/teachers/PGES/otherpages/Documents/SLP%20CROSSWALK-ASHA%20PACE-KY%20standards-danielsonTS.docx

PGES Categories and Decision Factors

ey
_--"---- H"'-\-\.
-— "
--d--- -\-\-\-\--\--\-\_
P Other District T
-
T Certified Personnel T
-\-E-\--\-\""-\. .-"f--d---

1 1 1 ] Il

Exzimiples of personnel role titles

Traditional dassroom teacher Library Media Specialist Assistant Superintendents
Any grade, any content Speach Pathologist District Director of Special Education
Includes P.E, Music, Art, Gifted & school Counselor Destrict Curriculum { Instructional specialist
Talented, Special Education, RTI District RTI coach, DPP, DAL

" - P hool and T School Instructional Coach : e
Alternative, Preschool and any . ologist
classroom based content teacher. school based Psychologists serving

ctudents on a consistent schedule. District Gifted and Talented coordinator
' !

o -

—\__
-

Thase with non-traditional Elass\\ / Anyone oversesing district-
zettings or schedules. Certifiad

wide programs andfor
| persomnel whose work impacts
| students directhy or indirecthy.

. ts personnel at the district level /
I Y < = whose work impacts students ;
indirectly. /

supervising personnel. Certified
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PROFESSIONAL PRACTICE

STUDENT GROWTH

KENTUCKY PROFESSIONAL GROWTH AND EFFECTIVENESS SYSTEM MODEL FOR SUMMATIVE EVALUATION OF TEACHERS

SOURCES OF
EVIDENCETO
INFORM
PROFESSONAL
PRACTICE RATING

See MINIMUNM CRITERIA FOR
GA TEACHER'S

FROFESSIONAL PRACTICE RATING

DOMAINS

s ( ) PROFESSIONAL

Stugent Voice PROFESSIONAL DOMAIN 1: Plarning and Preperation JUDGMENT &

Profeszionsl Growth DOMAIN 2: Classroom Environment

Pians anc Sexf e r DOMAIN 3: instructi . :
- tion !

Refiecton DOMAIN &: Profmsionsl Amponsisittes | DECISION RULES |

Other: District- "

Determined

{optional)

|

GROWTH GROWTH

PLAN AND PLANNING «
”m?%‘w“ﬁ?;m“ CYCLE MATRIX

[ |

State Contribution - Student Growth Percentiles
(56Ps)
State-Defined High/Expected/Low

"

vevrneremacmeel e b . S ——

- 3 Years of Data (when svailabie) See MINIMUM CRITERIA FOR
______________ > PROFESSIONAL JUDGMENT & DISTRICT- DETERMINING A TEACHER'S
AND DETERMINED DECISION RULES OVERALL PERFORMANCE
CATEGORY

Local Contritution — Student Growth Goalz
(5GGz)
*  Distnct-Defined High/Expected/Low

3 Years of Dsts (when svailabie)

Back to TOC Model Certified Evaluation Plan 4.0
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Sources of Evidence/Framework for Teaching Alignment
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Responsibilities
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TPGES-

The Summative Evaluation Process

2. Determine Professional Practice Rating

1. Determine Domain Ratings

Damain 1:
Flanning & Preparation

Domain 2:

Smrces of Fnidence Snweeyof Evrdence:
Pl P o e

Pra and Poil Confarences Obns ervabon

Preliiioral Growth Plam Shiitén] Veece

Sl Mt o o e upedailons Profunsong | Giowth Plain

Lieleh Pliiti B0 FaTReEL o [chhinch 108 updalind)
Otional. Ot aial:

Ot v ot Doetsim e Ot (A Deske i i

<[TRISA D HERCITIED I T CEP < B (derned e GEP

Classroom Environment

Domain 3: Doimain 4:
Instruction Professional Responsibility
Sowrce of Evidance Sources of Cnderee:
Heguamd: [P il
Dewpranhion Pri asd Pel Conliren twi
Sl il Vet Prafeadienil Geowth Pl
Proleasional Gevth Mlaro Sull eyt fchack Ry upelain
Seil Arfiection joheck lor updates) | Lk Pl
gt
Enran: (vt et ned i D on Dot v o
sitii] boe weeifiedd in e CEP PAEE DR WML In e CEF

3. Consider Student Growth Data Points

7~ N
Before you get started...

Assemile your sources of evidence
and suppon maberials:

Wi il B I

R S
i

N

Local Growth

Saurce of Evidence:

Student Growth Goals

Professianal Practice Rating

e
Apply Swle Decision Rules
for Bretermining an Educaiors
Professional Practice Raing

Exemplary
Accomplished

Developing

Ineffective

4, Determine Student Growth Rating

ol Profssaingl Jukgement
Faia Veais! Diirice Gilanos

State Growth

Sources of Evidence:

Student Growth Percentiles
Sate Predefined Cul Scones

Blipt Pridessionad Judement
Fumung Fears: (ismor Guaance

Student Growth Rating
High

Fit aar Prierarmal ugement ExpECtEd
\\-._.// Low
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5. Determine Overall Performance Rating

Overall Performance Category

T
Suaie Overall D vzn Auies
Dicieerning an Bducalet's
vl Perlcimance Caisgary

—

S

Exemplary
Accomplished
Developing

Ineffective

6. Determine Summative Growth Cycle




OPGES Overall Performance Category/Summative Evaluation Process

Kentucky Framework for Teaching for Specialists

An educator receives a rating of Exemplary, Accomplished,

Developing, or Ineffective in each of the four domains

Domain 1: Domain 2: Domain 3: Domain 4:
Planning & Preparation The Environment Delivery of Service | Professional Responsibility

Sources of Evidence: Sources of Evidence; Sources of Evidence; Sources of Evidence:
Required: Required; Required: Required:

Observation Observation Observation Observation

Pre and Post Conferences Student Voice Student Voice Pre and Post Conferences

Professional Growth Plan Professional Growth Plan Professional Growth Plan Professional Growth Plan

Self Reflection Self Reflection Self Reflection Self Reflection

Lesson Plans Lesson Plans

; Optional; Optional:
Optional: Other: District-Determined Other: District-Determined Optional:

Other: Diiu‘ﬁl'bﬂ!"mm *must be identified in the CEP -must be identified in the CEP Other: District-Determined

~must be identified in the CEP must be identified in the CEP
f .
. i
- : Y
- Student Growth
"~ SellReflection &
. et gt st Local Growth
Source of Evidence:
—
Student Growth Goal
A High, Expected, or Low rating
is assigned based on a district
determined procedure
Student Voice

Professional Practice Rating

State Decision Rules
are applied to determine an educator's
Professional Practice Rating

ININUM CHTERIA FOR DFTERMNG AN
FOUCKTOR'S PROFESSIONAL PRACTICE RATING

Comaka 140 3 0 et
oW

Tomer 1001w el
MO

onatn 10N 4w et T P
oo

g NG b
MR

s Do e [
TEIOING, 1 rwoSomem vy

el MO

o s wn
CEHLOMNG, i Lwo Dot n-
tod CMLIRY

PR

Overall Student Growth Rating

Overall Performance Category

State Overall Decision Rules are
applied to determine an educator's
Overall Performance Category

MMM OTEAA FON XM AN EOVCATORY OVIRAIL
PEASORMANCE CTEGORY

Summative Growth Cycle

An educator's Overall Student Growth rating is
determined through a district determined
process

High
Expected

Low
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An educator's Summative Growth Cycle is also
determined by looking at both their Overall
Professional Practice Rating and their Overall
Student Growth Rating




Profession al Practice

Improved teaching = School improvement

Professional growth for teachers improves their teaching knowledge and practice, which contributes te school
wide improvement. Thus, teachers must look honestly at their strengths and weaknesses to continually
improve to be the best that they can be. T@rpose of a professional growth plan is to allow teachers to
design a road map for improving their practice in a variety of ways. Teachers may work independently by
trying new approaches and then ascertaining whether the results of the approachesitatdestor their
classroom and students. Sometimes, a teacher may want another set of eyes to help them determine if a
change in practice is effective and this can be accomplished with the help of a peer or instructionallooach.
addition,a teacter can improve their practicédy working with a professional learning community on common
strategies. Members of this community must have made a commitment to each other that instructional
improvement is part of their profession, that it does not signal aléag deficiency and that no one person
holds the monopoly on good ideg®anielson, 2009)

¢CKS Y2ald AYLRNIFYd LISNER2Y Ay | adGddRSyidQa tSIFNyaAy3
Powell County Schools that each teacher continualfyrames their practice. This can be done through the
process of honest seteflection and intentional professional growgtanning.

Orientation: The evaluation criteria and process used to evaluate certified staff shall be explained and
discussed with cdified personnel within the first thirty (30) days of reporting for employment for the school

year.

Self-Reflection and Professional Growth Planning

Reflective practices and professional growth planning are iterative procelsegoal of selfeflectionis to
improve through ongoing thinking on how professional practices impact student and teacher learning. The
goal of a professional growth plan is to facilitate the translation of growth needs identified through self
reflection and other processes infiyactical activities andx@eriences that are of value fwofessionalsn
strengthening their competencies in the identified growth need ared@ibe teacheand other professiona(l)
reflects on his or her current growth needs based on multiple sowtdsata and identifies an area or areas for
focus; (2) collaborates with his or her administrator to develop a professional growth plan and action steps; (3)
implements the plan; (4) regularly reflects on the progress and impact of the plan on hisgrofesssional
practice; (5) modifies the plan as appropriate; (6) continues implementation and ongoing reflection; (7) and,
finally, conducts a summative reflection on the degree of goal attainment and the implications for next steps.

The Professional Gngh Plan will address realistic, focused, and measurable professional goals. The plan will
connect data from multiple sources including classroom observation feedback, data on student growth and
achievement, and professional growth needs identified thiosglfassessment and reflection. In

collaboration with the administrators, teachers will identify explicit goals which will drive the focus of
professional growth activities, suppgpand onrgoing reflection. The Professional Growth Plans shall aligih w
district/school improvement plans.
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Required

91 All teachersand other professionalwill participate in seffeflection and professioal growth planning
each year.This will include KTIP teachers.

91 All teachersand other professionalwill document selfreflection and professional growth planning in
the department approvedechnology platfornor district approved forms

1 Should a new hire occur after the beginning of the school year, that teacher and/or other professional
must also comlete their SelReflection and PGP within the first 10 days of their employment and have
principal approval by day thirtyf employment.

All teachers will complete their Sé¥eflection and PGP developmaemithin the first 10 days of schoehch
year andprincipals will approve bthe first twenty days of school each yedoth of these documents can be
started after findings from the summative of the preceding yeare agreed upon by the teacher and
principal.

The initial selreflection will be visitedy the teachefother professionabnce;however, the PG a living
document andcan be revised throughout the year. The principal will approve the PG&jéot orask for
revisions) upon initial posting by the teackather professionabnd then revisittheir PGP migyear.

The PGP will be discussed and/or revised either in person or by electronic means.

Each teacheand other professionadkill submit a minimum of two goals for their Professional Growth Plan

(PGP. Various sources of dacan helphe employeedecide on which component to target: classroom

observation feedback from either the principal or a peer from the preceding yelrA & & fefledtinda & St F
0FraSR 2y GKS CNIYSg2N] F2N ¢S Qdaithe Ardt fed dagsipf séhSoltisR & &
year. The recommendation is that one of the goals should target the lowest rating component from the staff

Y SY 6 S NEefectianShdEhe second goal should be from supervisor input or Domain 1.

Observation

The observation process is oseurce ofevidence todetermineteacher effectiveness that includes supervisor

and peer observatiosfor each certified teachegind other professional Both peer and supervisor

observations will use the same instrumeniBe supervisor observation will providlocumentationand

feedbacki 2 Y S| AdzNE GKS SFTFFTFSOGABSY S aa@nly2n@ supervisddbserafdd &  LIN.
will be used tacalculate a summative rating. Peer observation will only be usedriarative feedbaclon

teaching practice in a collegial atmosphere of trust and common purpbi2 summative ratings will be given

by the peer observerTherationale for each type of observation is to encourage continued professional

learning in teachingnd learning through critical reflectionVhile observations of classroom teachers will take
place with groups of students, observations of other professionals may be a work place visit when no students
are present.

Model District Certified Evaluation Plan 5.0
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Observation Model

Required
1 The evalation criteria and process used to evaluate a teacher or other professional shall be
explained to and discussed no later than the end of the first thirty (30) calendar days of reporting for
employment for each school year.

The observation model must fulfthe followingminimumcriteria:

1 Four (4) dservations in the summative cycl&d minimum of 3 observations conducted by the
supervisorand 1 observation conducted by the pe&his includes late hires or evaluatees who do not
report for work sixty (60) or more consecutive school days.

9 Observers and peer observers should be familiar with the TPGES or OPGES frameworks before the

observation/work place visit occurs.

The requiredoeer observation must occur in the final year of gfienmativecycle.

Final observation isonducted by the supervisor and is a fulilservation

All observationgprincipal and peernust be documented ithe department approved technology
platform or on approved district forms This documentation should be entered intiee department
approved technology platforrwithin 10 days following the observation except for Window 4 when all
documentation must be entered by April L5

= =4 =

The followingeachers will be on a one year cycle: KTIP teachersterare teachers, and tenure teachers
YSSRAY3 |aaradlyOS Fa ARSYGATASR 2y | LINA2NI @S| NRa&
teachers will be on a three year cycléhese cycles Wapply to other professionals also.

For ALL teachers onome year cycla supervisor will conduct2&2 model That is as followgs supervisor
will conduct a full observation for the first observation, followeddme mini observationand endingvith a
full observation. During the mini observatigthe observeand teacher will agree on which components to
target. A peer will also complete a mini observation.

For ALL teachers ontlaree year cyclea supervisor will conduct3&1 model That isas follows:Observers will
conduct tvo mini observations of approximaly 2630 minutes eachA mini will occur in year one and year

two of the cycle. Becausdhese are shorter sessions, the observer will make note of the components observed
in order toidentify "look fors" in the next mini observation session. The final observation is a formal
observation consistingf a full clas®r lesson observationccurring during the summative yeaf peer will

also complete a mini observati@and that must ocar the summative yeaprior to the full observation by the
supervisor

At eachobservation interval, principals will provide meaningful, just in time, feedback within five working days.

If a teacher is hired after the beginning of the school yeahasa break in service of 60 or more days
20aSNDIFGA2ya oAttt adAtt 200dzNJ F2tt26Ay 3 GKS | LILINE L
the windows may not match those of staff members beginning the school year. If a teacher or other
professional is hired late, they may have two observations posted in window 3 and two observations posted in
window 4 in order to satisfy the 2&2 cyclédf the teacher has a break in service then more observations may
occur in any of the four windows.

Model District Certified Evaluation Plan 5.0
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The summative evaluation form farertified teachersor other professionalsan be found in Appendix D.
Summative evaluations must be documented on approved forms to become part of the official personnel file.

Observation Conferencing

Required
Observerswill adhere to the following observation conferencimgquirements for teachers and other
professionals:

1 All observations (mini or full) are required to have a po®nferenceoccur no later than two school
days priorto the observation.

1 Mini observationsare 2030 minutes eactand may not address all framework components.

1 Full observations are observations of a clagsriod or entire lesson.

1 Conduct observatiompost conferencewithin five (5)working days following each observatian

Mini Observationsg The Evaluator will accept p@nference communication via electromweans such as
email, no later than two school days prior to the observati®ne-conference communication with a peer
observer may also occur via electronic meaiikis preconferen@ shall include a lesson pléor description of
activity for other professionalsjhe framework component(s) to be observed, and the date/time the
observation will take place. The paginferencefrom the Evaluator or the peer observehall take placén
person, within five school days of the observatidrhe postconference shall include open discussion of the
observation and meaningful, just in timegdback viaich will occur within five working daysllowing the
observation A copy of the complet evaluation will be provided to the Evaluatee.

Full Observatiors ¢ The Evaluator and the Evaluatsiall preconference in personr by email as deemed
necessary by the principat least two school days prior to the observatiorhe teachefother professional

can also request a fade-face preconference. This preconfererce shall include a lesson plésr description
of activity for other professionalg)nd the date/time the observation will take place. The obseorasihall
include a full clas##ssonor a site visit for other professionaldhe postonference shall take place in person,
within five school days of the observation. The peshference shall include open discussion of the
observation and meaningfuli$t in time, feedback whicwill occur within five working days following the
observation. A copy of the completed evaluation will be provided to the Evaluatee.

Observation Schedule

Required
9 Observations may begiafter the evaluation training takes place within the fitlsirty cdendar days of
employment

9 Timeline for when observations must be completzth be found in Appendix K.

1 Late hires will follow the same requirements for numbers of observations and those starting at the
beginning of the yeawith the exceptionthat they may have more than one observation in a window
and their peer observation may occur in a window other than window 2

1 A summative evaluation conference shall be held at the end of the summative evaluation cycle and
shall include all applicable ¢fessional Growth and Evaluation data.

Model District Certified Evaluation Plan 5.0
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9 Supervisors will complete all KTIP documentation and a summative evaloatidistrict forms or the
approved technology platforrfor KTIP teachers.

All schoas shall adhere to the following schedule for the obserwas windows:

15t Observation 2" Observation 3 Observation 4™ Observation
15 days after startof | Oct 4¢ Nov 14 Nov 15¢ Jan 16 Jan 17¢ April 15
school to Oct3
Non-Tenured Full Observation by Mini Observation byl Mini Observation by | Full Observation by
Supervisor Peer Supervisor Supervisor
Tenured Yr.1 Mini Observation by
Supervisor
Tenured Yr. 2 Mini Observation by
Supervisor
Tenured Yr. 3 Mini Observation by, Full Observation by
Summative Year Peer Supervisor

*Remember that each window allows time for a ptenference, observation and pesbnference.
Formative data may be collected during the mini &mitlobservations and during other duty times
throughout the school day.

Recommendations by evaluatorsttte superintendent regarding remployment/termination must be made
by April 30.Should inclement weather or extraordinacircumstances occur thethe district will adjust the
windows accordingly.

Observer Certification
All administrators serving as aimary evaluator must complete the Initial Certified Evaluation Training prior to
conducting observations for the purpose of evaluation.

To ensure consistency of observations, evaluators must complete the Teachscape Proficiency Observation
Training the current approved state platform The system allows observers to develop a deep understanding

of how the four domains of the Kentucky Framework for Teaching (FfT) are applied in observation. There are 3
sections of the proficiency system:

1 Framework forTeaching Observer Training

1 Framework for Teaching Scoring Practice

1 Framework for Teaching Proficiency Assessment
Required
The cycle for observation certification establishedsfollows [NOTE: This evaluation certification cycle mirrors
the existing704KAR 3:37@elated to initial and update traing for certified evaluators]:

Year 1 Certification
Year 2 Calibration
Year 3 Calibration
Year 4 Reertification

Model District Certified Evaluation Plan 5.0
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Certificates for certification and calibration must be on file at the @&l Office in thel RY A Yy A & (i NI
personnel file. Administrators will receive a certificate upon passing the proficiency test and will have access

to a detailed calibration report during years 2 and 3. It is the responsibility of the administrator to print
these reportsand have them placed in their personnel file at the Central Office.

1 Only supervisors who have passed the proficieassessment can conduwini andfull observations
for the purpose of evaluation. In the event that a supervisor has yet to complete the proficiency
assessment, or if the supervisor does not pass the assessment, the district will provide the following
supports:

9 Observation data provided by a substitutbserver is considered a valid source of evidence only if the
supervisor participated (passively) in the observation.

1 In cases where the supervisor is not certified though the proficiency system and is therefore unable to
conduct observations during the obxwation window, the district will use the following process to
ensure teachers have access to observations and feedback:

The District will provide initial training and support for certification. If evaluators do not pass on the first
attempt, the coachwill provide additional review and practice prior to the second attempt. If a second
attempt is also unsuccessful, the coach will provide more extensive practice and review.

All new principals hired, must also pass the initial proficiency test for catidin unless they bring that
certification from another district. The District will provide training and support for new princpal®r late
hiresas needed.

The District will ensure that teachers have access to certified observers in any casdhehsrpervisor is not
certified through the proficiency system. The Superintendent will choose from one of the following to conduct
the observation(s): assistant principal, district level staff, or the principal from another building. While the
substitute observer is collecting data, the assigned principal will also mirror the process. However, the
substitute observer is considered the valid source of evidence since he/she is certified.

If a principal isot able to perform his/her duties as an obsenbercause of iliness, leave of absence or
termination, the superintendent will appoint an interim certified observer to complete observations.

Observer Calibration

4 OSNIATASR 20aSNBSNE YlIe& (SyR (2 SEtalfisik &ibaton & RNJ
process to be completed each year where certification is not required (see chart Giderver Certificatign

This calibration process will be completed in years two (2) taree (3) after certification. Calibration ensures
ongoirg accuray in scoring teaching practican awareness of the potential risk for rater hiaand that
observers refresh their knowledge of the training and scoring practié# calibration processes must be
conductedthrough the department approveplatform.

Required

1 Obsrver calibration during years two & threaf the Observer Certification procedmsed onthe
department approvedglatform.
1 Recertification after year three

Model District Certified Evaluation Plan 5.0
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1 Late hires throughout the school yedhat do not have appropriate documentation of initial
certification and/or calibration must be brought current within the first 45 days of reporting to work.

All principals, assistant principals, and selected district level personnel will undergaltheation processat
leastoncea year(in years two and thred)y September 1Additional district level personnel will be calibrated

as deemed necessary. The calibration processes will align to initial certification outcAmesupervisor who
scoresNeedsPracticeor Needs Remediatiorwill be assigned a mentor and have a two week window to
successfully complete calibration. It is recommended that the supervisor revisit Teachscape training modules
prior to calibration testing the second time.

Peer Observation

A Peer Observer will observe, collect, share evidence, and provide feedback for formative purposes only. Peer
hoaSNIWSNAR gAff y20 a02NB | (SI OKS NBHEwitH dNjJor@ btheDtBah vy 2 N
the observee unlespermissionis granted. A peer observer is trained certified school personnel.

Required
1 All teachersand other professionalwill receive a peer observation in their summative year.
1 All Reer (hserves participating during the summative year observationsauithplete the state
developedtrainingonce every three (3) years.
1 No teacher may serve as a peer observer more than three times in one school year

1 Allrequired peerobservations must be documented thhe department approved technology platform
or district approved formétime, date, evidence)
9 Principals will be responsible that the approval of all peer observers meet CEP guidelines and will have
the district evaluation coordinator give rights to peers from different schools if needed.
1 All peerobservationdocumentation will be accessed only by the evaleate
9 Late hires must complete peer observation training and certification withiity days of employment.
All teachers will participate in the peer observation process. Within eagluation cycle, a teacher will
receive at least one peer observation. If it is a summative year or if a specific component(s) has been identified
Ay GKS (SIFOKSNRA LINRFSaairzylf IANRgOIK LI FYyI Y2mMB LIS
additional peer observation.

All Peer Observers will complete the following peer observation training prior ttcipating as a Peer
Observer:

KET online modulét t N2 T JaSIANGS/A VT F2NJ t SSNI ho aSNDSNEE =

All teachers will have access to trained P&drservers each yearAll teachers will complete the online KET
module Professional Learning for Peer Obsergace every three (3) yeasd submit the certification of
completion to the building principalhe principals wiluse thedistrict-designedracking form tokeep track of
certification cyclesThe principal wildeliver the original certificates and the completed tracking form to the
District Evaluation Coordinator and keep a copy for their own file&fter verification of accuracy, the
CooRAY I G2N) gAff &adzoYAG GKS OSNIATFTAONGSaA (G2 /The/ (NI f
selection/assignment of the peer observer is as follows:

Model District Certified Evaluation Plan 5.0
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1 The Peer Observer Pool consists of all teachers with Peer Observation Certificétiein building
except for the following conditions:
1. TheschoolPool does not offer a similar positio.not, a peer observer from a different scho@y
be requested.
2. The teacher wishes to be observedyistrict level resource teacher the Technology Iegration
Specialist.
1 Teachers may select their own Peer Observer from the Pool.
9 If a teacher requests a peer observer from a different school or the district, thappheval by both
principals from the two schoots aprincipal and alistrictadministrator is needed.
1 A principal does not have to approve the peer seledfimm a school poolput his/her input may be
requested by a teacher.

Selection/Assignment at the Teacher Level
Example®f Possible Peer Observers:
Trusted Peers
PLC Team Mmbers
Content Area Peer
Grade Level Peer
District Specialty Teachers

=a =4 -8 -8 A

Student Voice

The StudenWoice Survey is a confidential,-bne survey that collects student feedback on specific aspects of
the classroom experience and teaching practice.

Required
Allteachers will participate ithe stateapprovedStudent Voicesurveyannuallywith a minimum of one
identified group of students

9 Student selection for participation must be consistent across the district.
1 Results will be used to inform Professionadiice.
1 Formative year@lata will be used to inform Professional Practice in the summative year.

AIGSEF OKSNE YR FFLIINBLNRFGS | RYAYA&(N GudeSvoiceEthidgsT
Statement (The Ethics Statement can be fouimdAppendix A

TheStudent Voice Surveayill be administered between the hours ofdD AM and 500PM local time.
The survewill be administered in the school

Survey data will only be consiggt when 10 or more students are respondents.

If a teacher or other professional has less than 10 students, the soraghe taken by any minimum
number of students via pencil and paper methddr for special education teachers or other
professional with small numbers, class rosters from througlioeitday can be combined to get the
minimum of 10 so electronic means can occur to collect student responses.

=A =8 =8 =4
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9 Other professionals can also deliver surveys to students via paper and pencil method throughout the
year as they deliver services and then the tescompiled and reported at the end of a semester or
year.

The districtStudent Voicesurvey Poinrbf-Contactwill be theDistrict Evaluation Coordinator.

The district will implement the Student Voice Survey in a consistent manner for all teacherdistthot with

a minimum of one section/courseer eligible teacher. Building principals will determine the section(s)
participating in the Student Voice Survey. The rules for selection must be applied in a consistent manner to the
entire school.

Students with IEPs or 504 Plans participating in the Student Voice Survey will receive the requisite supports to
ensure equal access. All staff providing accommodations with student with IEPs or 504 Plans will sign the
Student Voice Survey Confidentialtgreement (The Confidentiality Stagment can be found in Appendix A

The survey will be administered ithe window chosen by the state ieach school year. Staff will follow
guidelines set forth in the Powell County Student Voice GideeGuide @an be found in Appendix A.

Student Growth

Student growth is comprised of both state and local growth. State growth is made up of all forms of state
assessment and accountability. Local growth is established by local program sefiemative and
summative assessmegtcommon assessmentBiscovery Ed probe®rogress Monitoring, Study Island, Lexia
andother forms and methods established by the district to support a reliable evidence of student growth.

Statute requires thiastudent growth be implmented.

The student growth measure is comprised of two possible contributions: a state contribution and a local
contribution. The state contribution pertains te@dchers of the following content areas and grade levels
participating in state assessments:

4% ¢ 8hGrade
1 Reading
1 Math

State Contribution z Median Student Growth Percentiles ( MSGP)¢ (Math/ELA, Grades-8).

The state contribution for student growth ésrating based o I OK & i dzRSy G4 Qa NI GS 2F OK
al0dzRSyida sAGK I aAYAEFNI GSaid aoO2NB Kihardtigghikbe 0 a I OF RS
calculated using the M3% for the students attributed the teacher of grade8 fath and ELA cless The

scale for determining acceptable growth will be determined by the Kentucky Board of Education and provided

to the district by the Kentucky Department of Education.

Local Contribution z Student Growth Goals (SGG)} All teachers and Other Professio nals
Thelocal contribution for the student growth measure is a rating based on the degree to which a teacher
other professionaimeets the growth goal for a set of students over an identified interval of instruction (i.e.
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trimester, semester, yeadong)!

a

AYRAOFGSR Ay

growth goalshould address rigor and comparability.

The state contribution is reporteds MedianStudent Growth PercentiledSGPF. The local contribution uses
the Student Growth Goal Setting Process and applies to all teaelnerother professionalé the district,
including those who receivielSGP.The following graphic provides a roadmap for determining which teachers

receive which contributions:

Do you teach

students in grades 4-

a7

A

YES

YES

YES

P

Do you teach in the
Math or ELA
content areas?

-, -

-

Do your students
participate in the
Math or ELA
KE-FREF Assessment?

.

b

LOCAL & STATE

| CONTRIBUTION

Student Growth Goal Criteria

1 The SGG is congruent with Kentucky Core Academic Starmfardle appropriate standardg¢such as
specialty frameworksand appropriate for the grade level and content area for which it was developed.

1 The SGG represents or encompasseseaduring skill process understanding,or concept that

students are expected to mamt by taking a particular course (or courses) in school.

The SGG will allow highnd lowachieving students to adequately demonstrate their knowledge.

The SGG provides access and opportunity for all students, including students with disabilities,cELLs, an

= =

gifted/talented students.

Required

9 All teachers including preschool and other professionallswrite astudent growth goal based on the

=N

-

MO

NO

MO

LOCAL
CONTRIBUTION
ORMLY

criteria that includea growth component and a proficiency component.
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Purpose, Clear Targets, Sound Design, Effective Communigatibi®tudent Involvement The student

{ G dzRSY i



9 All teachers including preschool and otheofessionals will se the potocol for ensuring rigoand
comparability

There are two important questions that must be answered when writing student growth goals:

1. Isthe goal rigorous and matched to the appropriate standard(s)?
2. Is the goal comparableDo all assessments assess standard(s) at a high level? If so then they are
comparable.

Rigor ¢ meanscongruency to the &ntucky Core Academic Standamisspecialty frameworksIn other
words, the sources of evidence for gaaliting are defensible in tens of their suitability to allow students to
meet or exceedhe true intent of the standard being assessed.

Comparability ¢ means that @ta collected for the student growth goal must use comparable cri{gga

use of common success criteria/rubric/emrmance expectations/performance levebjross similar

classroomsife., classrooms that address the same standards) to determine progress toward mastery of
standards/enduring skills. Examples of similar classrooms might geafle science classroom&! grade

classrooms, English | classrooms, band or art clasées.teachemgenerated measures, one way to meet
comparability would be for teachers to work collaboratively in teams to determine the enduring skills, concepts
and processes to be measured, then develop appropriate assessment items for demonstrating mastery that are
approved by the district. Assessments are comparable in terms of the criteria used to determine progress
toward attainment of the standard.

Rigor and Comparability of Student Growth Goals - See Appendix E

To fulfill the criteria of measuring student growth at the local level, a protocol must be establishedut@ ens
rigor. Differences for preschool teachers and other professionals may occur aréfasis Preschool teachers
may use theKentucky Early Childhood Standaimisidentifying an enduring skill. Other professionals may use
national standards specific to their categorical role.

Protocol for Developing a Student Growth Goal with Rigor and Comparability
Teacheor other professionalvill use the SGG Think and Plan Téplpendix Fto devebp the Student Growth
Goal.

Step 1: Determine Needs Context of identified class, student population
Interval of instruction

Identify content area enduringskill

Sources of evidence to establish baseline data and measur

of student growth

cC

c:

Step 2: Create a specific learning goal Specify expected growth and proficiency targets

Apply SMART Goal Criteria

U Explain rationale for goal and how targets meet expected
rigor and comparabilityby using theDistrict Student Growth

Goal Rubridgn Appendix E.

HE
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The teacher or other professional will meet with his/her PL(
to review the student growth goal using the District Student
Growth Goal Rubric. (Specialty teachers sushRMD, EBD,
Art, PE, etc. or other professionals may correspond with
teachers or other professionals in different district schools i
like positions to review their student growth goal.)

Devise pre/posttest and/or repeated measures design
and/or a rubric.

The PLC will determine if pre/post, repeated measures or g
holistic rating using a rubric will yield true student growth
data and would be comparable growth measures.

Step 3: Rigor, Comparability, and Approval

Once the goal has been vetted by the peer group, the
teacher or other professional will meet with th@rincipal for
approval ofthe goal and plan and review strategies to meet
the goal

Assess the structure, rigor, and comparability of the SGG
Principal Agproval

Step 4 Create and Implement Teaching and
Learning Strategies

5Sa0ONAO6S LISNER2YLFf € SFNYyAy3
attainment of growth goal
Instructional strategies to obtain goal

Step 5 Monitor Student Progress through en
going FormativeAssessments

Plan for progress monitoring
Determine various types of formative assessments to be
used throughout the year to monitor achievement of goal

Step 6 Determine whether students achieve
goal

Analyze results (summative/post assessments)
Reflection/Next steps

Determining Growth for _a Local Student Growth Goal (SGG)

The process for determining the result of student growth (high, expected, low) requires districts to explain how

they will use rigorous and comparable (see above) goals and assesdorahe rating. Districts have several
options to consider, none of which are mutually exclusier determining student growth.

Required

9 Describe the protocol or process for using multiple sources of data and evidence to determine student

growthratings as low, expected, and high for both growth and proficiency

1 Describe the protocol or process for using multiple sources of data and evidence to determine student

growth ratings as low, expected, and high for other professionals, preschool teaehdrgjternative

settings.

Every local goal will be comprised of a proficiency and growdinget component. Student growth will be
rated as high growth, expected growth or low growthAn overall rating matrix will be used to determine

growth.

All teachersand other professionalsvill utilize one or more of the following option(s) for ratingstudent

growth:
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Pre-Test/Post -Test

Teachers will userp- and postteststo determine the growth identified in their goaEach preand posttest

will contain aminimum of twenty (20) items(*FMD pre and posttest items may be less than twenty items.)
These assessmentan be identicabr comparable versionsFor example, a music teacher could evaluate a
a0dzRSyidQa (y2¢f SR3IS 27F athéHe@ringdsiiie year ahd thed§ahatahednd y O S
of the year. If the teacher asked students to perform the same four scales, this would be an example of
identical assessments;lie or sheasked the students to perform different scales, this wouldabeomparable
version of the same assessmemissessment used in this option must meet the district assurance of rigor and
comparability as defined in the previous section.

SGGs will provide, not only for a determination of growth, but also for a usefulitey experience in their own

right. For example, a writing assessment that uses an identical prompt may result in more accurate growth
scores, but students may not benefit from repeating the exact same writing assignmbuas, the prompt for

the two writing assessments may be differefthe district and the building evaluators will continue to stress
the importance of using preest findings to inform instruction.It is suggested that teachers use multiple
formative assessments throughout the year wdi addresscontent/skills in the SGG in order to inform
instruction.

Repeated Measures Design

Teachers will maintain a record of results on short measures that allow students to act on the information
obtained from each measure, repeated throughout thegdnof the SGGThe target for the length of the goal
YSIF&adz2NBa oAft GOFNE o6& aidRSyd FyR o0& (el 2F YSI:
considered. These measures will accompany descriptive feedback rather than evaluative feedinaeht s
involvement in the assessment process, and opportunities for students to communicate their evolving learning
while the teaching is in progress.

The teacher and principal will then look at the pattern across the repeated administrations to deteimine
growth rating for the SGG. For example, early reading teachers may complete weekly running records to track
the number of errors that a student makes when reading a text. These repeated measures serve a similar
function to a pre and posttest by illstrating change over time in student learning or performance. Teachers
will not utilize repeated measures on which students may demonstrate improvement over time simply due to
familiarity with the assessment. For example, students could make largeay@nthe duration of the goal on

a weekly quiz of state capitals without significant growth in knowledge of geography. Assessment used in this
option must meet the district assurance of rigor and comparability as defined in the previous section.

Holistic Evaluation (Rubric)

Teachers or other professionals will utilize a holistic evaluation of student growth by combining aspects of a
pre- and posttest model with the regularity of a running records/repeated measures approach. Assessment
used in this optionrmust meet the district assurance of rigor and comparability as defined in the previous
aSOlAz2yo ¢SFOKSNJ Ydzai RS@St2L) 2NJ FR2LJ0 + Ga3INRGGK
more examples of student work. The key component of rilifgric is that it assesses growth across multiple
samples collected systematically, spanning the duration of the goal. There will be no mathematical calculation

Model District Certified Evaluation Plan 5.0
32



that results in a growth score, rather, the rater will determine what level of growth the werkonstrates by
applying the growth criteria to multiple work samples. The rubric should include detailed descriptions of what
growth looks like across the examples and not the quality at any individual point.

Once teachersind other professionalbave gplied the Rigor Rubric and the Comparability Check, designed a
measure forassessing student growth (ppedsttest, repeated measure®r holistic evaluatiopy they will
determine if their students demonstrated high, expected, or low growth.

Determining high, expected, low growth target :
9 High growth=90%- 100% meet$&SGJstudent growth goal component)
1 Expected growtlx 80%- 89% meets SGG
1 Low growth=79% or lower meets SGG

Determining high, expected, low proficiency:
9 High =Greater than 10% from SR&udent proficiency goal)
1 Expected=+or ¢ 10% from SPG
1 Low =Greater than 10% did not reach SPG
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After determining the level of growth and the level of proficiendye matrix below will be used to assign the
overall rating of thdocalgrowth goal bythe building level supervisor.

Overall Local Student Growth Goal Rating Matrix

High=
90%- 100% met Expected High High
growth
E component
LIZJ Expected=
0/- 0
8 80 /;rg\?vt/ﬁ met Expected Expected High
% component
O Low=
T | 79% or lowemet
E growth Low Expected Expected
0 component
o
o
Low= Expected= High=
Greater than 10% did nof  + or¢ 10%from Greater than
reach proficiency goal proficiency goal 10%from
proficiency goal
PROFICIENCY COMPONENT

** The scale will be adjusted foclass sizes smaller than tgsuch as FMDSpeech, or classes with
Special Needs) The proficieng component will change td.ow = Lower than 20% from the goal
Expected= + or¢ 20% from the goal, and High= Greater than 20% from the goal

Determining the Overall Performance Category

Supervisorare responsible for determining an Overall Performance Category for each teaabitier
professionaht the conclusion of their summative evaluation year. The Overall Performance Category is
informed by the edue (i 2 N & PNdfedstoyabpiacti@afidstudent growth. The evaluator determines

the Overall Performance Category based on professional judgment informed by evidence that demonstrates
the educator's performance against the Domains, distletelopedrubrics (see local contribution for student
growth), and decision rules that establish a common understanding of performance thresholds to which all
educators are held.

'y SRdzOlI 62NR&a hOSNIY £ t SINgrtReXNowifigSeps/ | 6 SI2NE A& RS
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1 Determine the individual domain ratings through the use of sources of evidence and professional

judgment.
¢ X e {aGlraS 58S0AaA2ya wdzAZ Sa F2NI RSGSNYAYAYy3 |y
T 1L e {GFrdS h@SNItft 5SOAAA2Y evidahahce Caeydy. RS G SN Ay

Products of Practice/Other Sources of Evidence
Teachers may provide additional evidence to support assessment of their own professional practice. This
SOARSYOS &aK2ddZ R 8AStR AYyF2NYIGA2Yy NBfFGSR (2 GKS i
Required

9 observations conducted by certified supervisor alvse(s)

9 student voice survey(s)

91 selfreflection and professional growth plans

Other sources of evidence that can be used to support educator practice
Program Review evidence

team-developed curriculum units

lesson plans

communication logs

timely, targetedfeedback from mini or informal observations
student data records

student work

student formative and/or summative course evaluations/feedback
minutes from PLCs

teacher reflections and/or seteflections

teacher interviews

teacher committee or team contrikiions

parent engagement surveys

records of student and/or teacher attendance

video lessons

engagement in professional organizations

action research

Discovery Ed data

STAR Reading data

STAR Math data

STAR Early Literacy

Reading Plus

Lexia

Benchmark EOC

Accderated Math

Progress Monitoring

E R B N I T I I I I R B B B B R
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Rating Professional Practice

The Kentucky Framework for Teaching stands as the critical rubric for providing educators and evaluators with
concrete descriptions of practice associated with specific domains. Each eldesenibes a discrete behavior

or related set of behaviors thaducators and evaluators can prioritize for evidewgehering, feedback, and
eventually, evaluation. Supervisondll organize and analyze evidence for each individual educator based on

DOMAIN RATINGS

8 SOURCES OF EVIDENCENFORM A
6 PROFESSIONAL PRACTICE { \
I DOMAIN 1: [I,D,AE]
&
3:‘ { REQUIRED \ DOMAIN 2: [I,D,A,E]
% » A Observation PROFESSIONA
) A Student Voice JUDGMENT DOMAIN 3: [I,D,A,E]
ﬂ A Professional Growth Plans
6 and Self Reflection DOMAIN 4: [I,D,A,E]
g OPTIONAL

A Other products of practice

(page35-36)

theseconcrete descriptions of practicBupervisors andducators will be engaged in ongoing dialogue

throughout the evaluation cycle. The process concludes WitBt S @I f dzF G2 NDa |yt eara :z
assessment of practice in relation to performance described under each Domain at the culmination of an
SRdzOI G2 NRa 0Oe 0Ot So

Required
9 Provide a summative rating for each domain based on evidet@® Appendix D
1 All ratings must be recorded the department approved technology platform

# OEOAOEA A O $AOAOI ETEIC A 4AAAEAOCSO 007 A£A

IF. .. THEN. . .

Domains 2AND3 are ratedNEFFECTIVE Professional Practice Rating shallNEFFECTIVE

Domains 20R3 are ratedNEFFECTIVE Professional Practice Rating shallieVELOPING OR

INEFFECTIVE

Domains 1 OR 4 are rattdEFFECTIVE

Professional Practice Rating shallN@T be EXEMPLARY

Two Domains are rateDEVELOPING@Nnd two Domains are€
rated ACCOMPLISHED

Professional Practice Rating shallA@COMPLISHED

Two Domains are rateDEVELOPINGNnd two Domains are€
rated EXEMPLARY

Professional Practice Rating shallA@COMPLISHED

Two Domains are rateCCOMPLISHE&Nd wo Domains

are ratedEXEMPLARY

Professional Practice Rating shalllbéEMPLARY
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Rating Overall Student Growth
Combining the State Growth Percentile and the (Local) Student Growth Goal

The overall Student Growth Rating is a result of a combination of professional judgment and the district
developed instrument for summative student growth ratings. The designed instrument aids the supervisor in
applying professional judgment to multipbeidenceof student growth over time. The Student Growth Rating
must include data from SGG aRtEGP (where available), and will be considered in a three year cycle (when
available).

SOURCES OF EVIDENCE TC
INFORM STUDENT GROWTH
T A STUDENT GROWTH RATING
|_
= A
% { STATE \ PROFESSION{ \
- A MSGPs JUDGMENT STUDENT GROWTH [H,E,L]
E A State Predefined Cut AND DISTRICT
S Scores DETERMINED
0 LOCAL RUBRICS
A SGG
A Maintain current proess
A Rate on H/E/L
Required

9 Student Growth Goal and Median Student GrowRercentile (when available) will be used
determine overall Student Growth Rating

1 Up to threeyears of student growth data (when available) will be used to determine overall Student
Growth Rating

Combining MSGP and SGG

Remember, in addition to a local contribution, the state will proviger&p Math and Reading teachers in
grades 48 amedianstudent growth goal percentile. This percentile will be ranked asdapected or high
from the state.

TheMSGP and the SGGIMie combined to produce an overall growth ratinbhe process for combining them
is as follows:

Following the results of the matrix, the local student growth was determined to be high, expected, or low.
If there is a state growth goal, it has been detned to be high, expected, or low. All rankings will be given
the following numerical value:

Low=1 Expected = 2 High=3
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For each year of available datayearly average will be found using the local growth score and the state
growth score

If only one piece of data is available for that yteare is no need to average.

If two pieces of data are available divide by two

In the following example, a teacher moved from"agtade math assignment in 202015 to a seltontained
second grade class during the 284316 school year. This means that the teacher will not have a state test
goal for the year 201:2016.

Year | Year * State Test Goal | Local Goal Yearly Averages
1 20152016 Expected = 2 2
2 20142015 Low=1 Expected = 2 3/2=15
3 20132014 Low =1 1

*Datafor a three year cycle will be used (when availabléhot available, the percentages change to 100% for
one year of data and 50% and 50% for two years of data.

Teachers and administrators will use the following formula to determine the overall growth rating. Notice that
the most recent data weighs moreavily than prior years. Round up to get the final growth total.

Year 1 is most recent data weight 50%

Year 2 weight 30%
Year 3 weight 20%
Formula: 50% (Year 1 avg) + 30% (Year 2 avg) + 20% (Year 3 avg) = Growth total

Using the data in our exgoie chart this teacher would receive the following growth total and rating:
0.50(2) + 0.30(1.5) + 0.20(1¥rowth Total

1.0 + 0.45 + 0.20 = Growth Total
1.65 = Growth Total

Use rounding rules (number in tenths position is 5 or greater, round up tee number and if
not then leave ones as is.)

1.65 rounds up to 2.0

Therefore outteacher would have a growth rating ekpectedsince Low = 1, Expected = 2, and High
=3.
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Determining Overall Performance Category ¢ Teacher or Other Professional

Once theMSGP and the SGG have been combined to determm®tterall Student Growth Rating and the
criterion hasbeen applied to determine the Professional Practice Rating, these two meagilirbe used to

RSGSNY¥AYS GKS GSHOKSegog h@SNIft t SNF2NXYIFyYyOS /i

Required
1 Implement the Overall Performance Category process for deténgigffectiveness.
1 All summative ratings must be recorded in the departmapproved technology platform.

The following chart will be usedthenthe Student Growth Ratinig combined with the Professional Practice
Rating to determine the Overall Performance Category.

Criteriafor Determininga¢ S OK S NI a
Overall Performance Category

PROFESSIONA STUDENT OVERALL PERFORMANCE CATE(
PRACTICE GROWTH
RATING RATING

Exemplary High OR Expected EXEMPLARY
Low DEVELOPING
High EXEMPLARY

Accomplished Expected ACCOMPLISHED
Low DEVELOPING

S High ACCOMPLISHED
Expected OR Low DEVELOPING
Ineffective High DEVELOPING
Expected OR Low INEFFECTIVE
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Professional Growth Plan and Summative Cycle

Based on the overall Professional Practice rating and Student Growth rating, the type of Professional Growth
Plan and the length of the summative cycle is determined using the chart below:

PROFESSIONAL GROWTH PLAN AND CYCLE FOR TENURED TEACHERS AND OTHER PROFESSIONALS

| THREE-YEARCYCLE THREE-YEARCYCLE
g SELF-DIRECTED GROWTH SELF-DIRECTED GROWTHPLAN
= =] PLAN
% e  Goal set by teacher with Goals set by teacher with evaluator input
- evaluator input Plan activities are teacher directed and implemented with colleagues.
2 e One coal must focus on Formative review annually
a2 & Summative occurs at the end of year 3.
E low student growth y
= outcome
E * Formative review annually
3] o
gl o
=l =

ONE-YEAR CYCLE : THREE-YEARCYCLE ! THREE-YEAR CYCLE
DIRECTED GROWTH PLAN  : SELF-DIRECTED GROWTHPLAN ! SEFDIRECTED GROWTHPLAN

PRAC

A
E- - Goal(s) Determined by i
) o Evaluator : *  Goal(s) set by teacher with : +  Goal(s) set by educator with
';g E +  Goals focus on professional : evaluator input; one must : evaluator input
E S practice and student growth : address professional practice +  Formative review annually
E = +  Plan activities designed by } or student growth. :
; evaluator with teacher input E »  Formative review annually.
R +  Summative review :
annually :
UFTO 12 MONTH ONE YEAR DIRECTED GROWTH PLAN
=8 IMPROVEMENT PLAN Goal determined b fuat
L E Goal{s)detenniﬂedby oal aetermined oy evaluator
) evaluator = Goals focused on low performance/outcome area
b Focus on low performance = Plan activities designed by evaluator with educator input
E e » Formativereview at midpoint
Summative at end of plan

«  Summative at end of plan

EXPECTED HIGH

1
STUDENT GROWTH RATING

All non-tenured teachersor other professionalswill be on either a oneyear cycle directed growth plan or up
to a 12month improvement plan.
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The state approved technology platform will not save the Student Growth Goal or its aatiglly therefore
the following is regired of the supervisor:

 Acopyofthe SGEY R A (ifio@ eadll térdhgt Will be housed with the supervisor.
f The Supervisor will provide a copyatifii S I O K S Mid®atingdd Ehé Evaluation Coordinator.
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Evaluation of District Level Specialists/Teachers

Evaluation Standards for Early Intervention Specialist

STANDARD dIMPLEMENTS ASSESSMENT PROCEDURES

1.1Assists and guides teachers through the referral process.

1.2 Organizes screening to identify need for further assessment fachoml andncoming
Kindergarten students.

1.3Plans for a thorough assessment and diagnosis.

1.4 Maintains ongoing records of referred, screened, and eligible students.
1.5 Follows timelines from initial referral to placement.

1.6 Completes all forms asquired before placement and +evaluation.

1.7 Compiles case history as needed.

1.8 Asists in referrals to agencies.

STANDARD DEMONSTRATES AARENESS TO CONSULT

2.1 Selects appropriate student objectives as dictated by ARC and IEP.

2.2 Serves as@nsultant to teachers in selecting appropriate learning experiences.
2.3 Uses time effectively.

2.4 Consults on the preparation of instruction on the basis of individual needs.

2.5 Consults in program development.

2.6 Schedules in an efficient andoperative manner.

STANDARD @REPORTS TO PARENT/GUARDIAN ON THE BASIS OF THE RESULTS OF STUDENT PROGRE
ASSESSMENT

3.1 Prepares paperwork in advance and has necessary forms available for parent conferences.

3.2 Uses narrative methods of reporting seid progress when appropriate.

3.3 Shows actual expectations met by student.

3.4 Conducts conferences with parent/guardian.

3.5 Reports so that students are not compared to other students.

3.6 Maintains ongoing communication with parent/guardian.

3.7 Prowiles information regarding agencies/programs available within the community as needed.

STANDARD dCOLLABORATES WITH TEACHERS AND STAFF

4.1 Plans with classroom teachers and staff to implement IEP.

4.2 Cooperatively develops IEP goals and objectivesSpiéitial Education teachers.

4.3 Serves as a consultant on topics regarding specially designed instruction.

4.4 Assists in proper referrals of individual to agencies and specialists in the community as
appropriate.

4.5 Provides and shares instructional nréaés and media with Preschool and Kindergarten teachers.
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STANDARD 6MEETS PROFESSIONAL STANDARDS

5.1 Assumes responsibility for requisitioning and maintaining needed equipment and materials, as
provided by the Board.

5.2 Meets assigned time frames.

5.3 Serves on committees.

5.4 Fulfills oubf-class obligations/duties.

5.5 Maintains confidentiality regarding students.

5.6 Shows positive working relationship with faculty and staff.

5.7 Follows proper channels to address issues and problems.

5.8 Showsgproper regard toward students.

5.9 Demonstrates good judgment in decision making.

5.10 Seeks further education/training.

5.11 Participates in workshops, seminars, and other professional growth opportunities.

5.12 Belongs to professional organizations.

5.13Establishes a pattern of dependability by being punctual and having regular attendance.

STANDARD 6: USES PROFESSIONAL GROWTH ACTIVITIES TO IMFRERHTHERATIROGRAM

6.1 ldentifies professional growth activities which will improve Baly Childood Special Education
program.

6.2 Develops an Individual Professional Growth Plan.

6.3 Develops a plan which is congruent with the school and district mission and goals.

6.4 Revises the Individual Professional Growth Plan as goals change.
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PREOBSERVATION FORM

[To be completed by the early intervention specialist and observer prior to the observation visit.]

Early Intervention Specialist Grade Level oftBdent(s) Date/Time

Site(s) Assignment (School/District) No. of Students

§888885888585888585888858888588888888888885888888888
Standard(s) Targeted # # #

Activity Title

Context:

IEP Objective Targeted:

Special/unique circumstances:

Assessment Plan:

Resources, media and technology:

Procedures:

>
(@]
QX
(0p))
5
(0p))
(0p))
Q
QX

{ A3 Date hoa SNIBSNRa { A Date
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DATA COLLECTION SUMMARY
Early Intervention Specialist

(Information completed on thisrm should be gathered from specific products and performances cited
during observations, work samples, reports, professional development activities, etc.)

Early Intervention Specialist School Site
Observe Position
Classroom Observation Information: Date Time

{If more room is needed for recording purposes, use plain paper and attach to this form using a continuati of the
page and standard number format depicted.}

STANDARDS/PERFORMANCE CRITERIA

STANDARD 1: IMPLEMENTS ASSESSMENT PROCEDURES

1.1 Assists and guides teachers through the refen 1.6 Completes all forms as required before
process. placement ande-evaluation.

1.2 Organizes screening to identify need for furth{ 1.7 Compiles case history as needed.
assessment for Preschool and incoming
Kindergarten students.

1.3 Plans for a thorough assessment and diagnog 1.8 Assists in referrals to ageesi

1.4 Maintains ongoing records of referred, Standard 1. (considerations for professional
screened, and eligible students. growth plan)

1.5 Follows timelines from initial referral to
placement.
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STANDARD 2: DEMONSTRATES A READINESS TO CONSULT

2.1 Selects appropriate student objectives as
dictated byARC and IEP

2.5 Consults in program development.

2.2 Serves as a consultant to teachers in selectin
appropriate learning experiences.

2.6 Schedules in an efficient and cooperative
manner.

2.3Uses time effectively.

Consults on preparation of instruction on the basi
of individual needs.

Standard 2. (considerations for professional growth plan)

STANDARD 3: REPORTS TO PARENT/GUARDIAN ON THE BASIS OF THE RESULTS OF STUD

ASSESSMENT

3.1 Prepares paperwork in advance and has
necessary forms available for parent conferences

3.5 Reports so that students are not compared to
other students.

3.2 Uses narrative methods of reporting student
progress when appropriate.

3.6 Maintains ongoing communication with
parent/guardian.

3.3 Shows actual expectations met by student.

3.7 Provides information regarding
agencies/programs available within the communit
as needed.

3.4 Conducts conferences with parent/guardian.

Standard3. (considerations for professional
growth plan)
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STANDARD 4: COLLABORATES WITH TEACHERS AND STAFF

4.1 Plans with classroom teachers and staff to
implement IEP.

4.4 Assists in proper referrals of individual to
agencies and specialists in tbemmunity as
appropriate.

4.2 Cooperatively develops IEP goals and objecti
with Special Education teachers.

4.5 Provides and shares instructional materials a
media with Preschool and Kindergarten teachers

4.3 Serves as a consultant on topics regay
specially designed instruction.

Standard 4. (considerations for professional
growth plan)

STANDARD 5: MEETS PROFESSIONAL STANDARDS

5.1 Assumes responsibility for requisitioning and
maintaining needed equipment and materials, as
provided by theBoard.

5.8 Shows proper regard toward students

5.2 Meets assigned time frames.

5.9 Demonstrates good judgment in decision
making.

5.3 Serves on committees.

5.10 Seeks further education/training.

5.4 Fulfills oubf-class obligations/duties.

5.11Participates in workshops, seminars, and oth
professional growth opportunities.

5.5 Maintains confidentiality regarding students.

5.12 Belongs to professional organizations.

Model District Certified Evaluation Plan 5.0
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5.6 Shows positive working relationship with facu| 5.13 Estalishes a pattern of dependability by bein
and staff. punctual and having regular attendance.

5.7 Follows proper channels to address issues ar| Standard 5. (considerations for professional
problems. growth plan)

STANDARD 6: USES PROFESSIONAL GROWTH ACTIVITIES TO IEIRROMEHTHEHOOD SPECIA
EDUATIORROGRAM

6.1 Identifies professional growth activities which| 6.3 Develops a plan which is congruerith the
will improve the Early Childhood Special Educatiq school and district mission and goals.
program.

6.2 Develops/revises an Individual Professional | 6.4 Adheres to the Professional Code of Ethics.
Growth Plan.

Standard 6. (considerations for professional growth plan)

Post Observation Conference

9@ fdz2 G2NR& { ATyl GdzNB Date

9@ fdza 6$SSQa { ATyl GdzNB Date

Comments of Evaluator:

Comments of Early Intervention Specialist:

Model District Certified Evaluation Plan 5.0
48



SUMMATIVE CONFERENCING FORM

Early Intervention Specialist

(Evaluator and evaluatee discuss and complet®mpto developing the professional growth plan and summative
evaluation instruments. This analyses document is the summary of data collected for formative purposes such as:
observations, professional development activities, portfolio entries, productk samples, reports, etc.)

Early Intervention Specialist

Grade Levels

Evaluator/Observer

Date of Conference (Analyses)

Position

Schod Site

STANDARDS/PERFORMANCE CRITERIA

Performance/Product/Portfolio

Professional
Growth Activities
Discussed

1¢IMPLEMENTS ASSESSMENT PROCEDURES

Ratings
(*More than one (1) can be
checked)
Meets Growth | Does
Needed | Not
Meet

1.1 Assists and guides teachers through the referral
process.

1.2 Provides screening to identify need for further
assessment.

1.3 Provides a thorough assessment and diagnosis.

1.4 Maintains ongoing records of referred, screened, :
eligible students.

1.5 Follows timelines from initial referral to placement.

1.6 Completes all forms as required before placement
and reevaluation.

1.7 Compiles case history as needed.

1.8 Assists in referrals to agencies.

Overallrating for Summative Evaluation Form
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2 DEMONSTRATES A READINESS TO TEACH

Meets

Growth
Needed

Does
not
Meet

Professional
Growth Activities
Discussed

2.1 Selects appropriate student objectives as dictated
ARC and IEP.

2.2 Selectappropriate learning experiences.

2.3 Uses time effectively.

2.4 Prepares instruction on the basis of individual nee

2.5 Develops a therapeutic program.

2.6 Schedules caseload in an efficient and cooperativ
manner.

Overallrating for Summative Evaluation Form

3-REPORTS TO PARENT/GUARDIAN ON THE BASI
THE RESULTS OF STUDENT PROGRESS ASSESS

Meets

Growth
Needed

Does
Not
Meet

Professional
Growth Activities
Discussed

3.1 Prepares paperwork in advance and hesessary
forms available for parent conferences.

3.2 uses narrative methods of reporting student progrt
when appropriate.

3.3 Shows actual expectations met by student.

3.4 Conducts conferences with parent/guardian.

3.5 Reports sthat students are not compared to other
students.

3.6 Maintains ongoing communication with
parent/guardian.

Overall rating for Summative Evaluation Form

4-COLLABORATES WITH TEACHERS AND STAFF

Meets

Growth
Needed

Does
Not
Meet

Professional
Growth Activities
Discussed

4.1 Plans with classroom teachers and staff to
implement IEP.

4.2 Cooperatively develops IEP goals and objectives |
Special Education teachers.

4.3 Serves as a consultant on topics regarding specig
designednstruction.

4.4 Assists in proper referrals of individual to agencie
and specialists in the community as appropriate.

4.5 Provides and shares instructional materials and
media with Preschool and Kindergarten teachers.

Overall rating forSummative Evaluation Form

Model District Certified Evaluation Plan 5.0

50




5-MEETS PROFESSIONAL STANDARDS Meets Growth | Does Professional
Needed | Not Growth Activities
Meet Discussed

5.1 Assumes responsibility for requisitioning and
maintaining needed equipment and materials, as
provided by theBoard.

5.2 Meets assigned time frames.

5.3 Serves on committees.

5.4 Fulfills oubf-class obligations/duties.

5.5 Maintains confidentiality regarding students.

5.6 Shows positive working relationship with faculty a
staff.

5.7 Follows proper channels to address issues and
problems.

5.8 Shows proper regard toward students

5.9 Demonstrates good judgment in decision making.

5.10 Seeks further education/training.

5.11 Participates in workshops, seminars, atiter
professional growth opportunities.

5.12 Belongs to professional organizations.

5.13 Establishes a pattern of dependability by being
punctual and having regular attendance.

Overall rating for Summative Evaluation Form

6-USES PROFESSIONAL GROWTH ACTIVITIES TC Meets Growth | Does Professional

IMPROVE THETPROGRAM Needed | Not Growth Activities
Meet Discussed

6.1 Identifies professional growth activities which will
improve the Early Childhood Special Education progr:

6.2 Develops an Individual Professional Growth Plan.

6.3 Develops/revises a plan which is congruent with tk
school and district mission and goals.

6.4 Adheres to the Professional Code of Ethics.

Overall rating for Summative Evaluation Form

*This column provides for one or more rating. For example, an evaluatee might $inply ghé ¢
performance criteria and that cell alone would be checked. Also, an evaluateeccotifsl $hé gerformance
criteriayetd Y S S R hNPefinénfledt/enrichment phase of professional growth; and two ratings would be

OKSOl SR® [ A {nBténket S I KBy SISOIF EINRA OSSR CINRRIGSINRE @ |y R
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SUMMATIVE EVALUATION FOR EARLY INTERVENTION SPECIALIST

Early Intervention Specialist School/Work Site

Evaluator Position

Date(s) of Observation(s)  1° 2nd 3 R}

Date(s) & Conference(s) 18t 2nd 3 R}

Ratings

Early Intervention Specialist Standards Meets *Does Not Meet

1: Implements Assessment Procedures

2: Demonstrates a Readiness to Consult

3: Reports tdParent/Guardian on the Basis of the Rest
of Student Progress Assessment

4: Collaborates with Teachers and Staff

5: Meets Professional Standards

6: Uses Professional GrowM{ttivities to Improve

Overall Rating

Individual professionajrowth plan reflects a desire/need to acquire further knowledge/skills in the standard
number(s) checked below.

1. 2. 3. 4. 5. 6.

{LSOALtAadGQa /2YYSyday Ve dep gy

9gttddt G2NR& /2YYSyday YYe ey

Specialist: Agree with this summative evaluation
Disagree with this summative evaluation Signature Date

Evaluator:

Signature Date
Employment Recommendation to Central Office:
Meets early intervention specialist standards foramployment
Does not meet early intervention specialist standards feemgloyment

Flye NIGAy3a Ay (KS diRes thaidewtlgpinentofad (ndivid@aPCordedtiye AbtBnljPam.
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Evaluation Standards for District Specialty Teachers
The following performance evaluation standards and performance criteria have been designed
to:

8 Apply to Title ITitle lland Special Educatiathstrict resource teachers
8 Apply to district Technology Integration Specialist

TEACHER STANDARDSSTRICT SPECIALTY TEACHER

Included with each Teacher Standard are suggested performance critieisantended that standards
and performance criteria be considered holistically rather than applied as a prescriptive checklist when
FaaSaaiay3da | GSI EukHeinireé the geridfmandévctitgfi®lStad for each standard, while
descriptive in nature, are not listed in any erdf importance.

The standards for initial level performance describe what first year teachers should know and be able
to do in authentic teaching situations and the academic content, teaching behaviors, and instructional
processes that are necessary tmmote effective student learning. They imply more than the mere
demonstration of teaching competencies. They imply a current and sufficient academic content understanding
that promotes consistent quality performance on teaching tasks. Authentic tegthéks provide
opportunities and contexts for performances by beginning teachers.

The standards for advancéevel performance identify what effective experienced teachers know and
do. These standards build upon what new teachers should know and idadrporating additional skills that
are characteristic of effective, experienced teachers. Instructional processes of effective, experienced teachers
demonstrate an understanding of the academic, social, emotional, and physical needs of each learner.

STANDARD 1: THE TEACHER DEMONSTRATES APPLIED CONTENT KNOWLEDGE

The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop
student knowledge and performance in those areas.

1.1 Communicates concepts, processesd&nowledge.

Initial Level Performance Advanceed.evel Performance

Accurately and effectively communicates concepts,| Accurately and effectivelyjommunicates an waepth
processes and/or knowledge and uses vocabulary { understanding of concepts, processes, and/or

is clear, correicand appropriate for students. knowledge in ways that contribute to the learning of
all students.

1.2 Connects content to life experiences of student.

Initial Level Performance Advanceedevel Performance

Effectively connects most content, procedures,andl 9 FFSOG A @GSt & 0O02yySOia Oz
activities with relevant life experiences of students. | experiences including, when appropriate, prior
learning in the contet area or other content areas.

1.3 Demonstrates instructional strategies that are appropriate for content and contribute to student

learning.

Initial Level Performance Advanceed_evel Performance

Uses instructional strategies that are clearly Consistently uses instructional strategies that are
appropriate for the content and processesthe appropriate for content and contribute to the learnin
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lesson and make a clear contribution to student
learning.

of all students.

1.4 Guides students to understand content from various perspeesiv

Initial Level Performance

Advanceelevel Performance

Provides opportunities and guidance for students td

consider lesson content from different perspectites
extend their understanding.

Regularly guides students to understand content frg
appropriate diverse, multicultural, or global
perspectives.

MOdp LRSYGATASA YR |

RRNKXaaSa

aldzRSyiaQ YAaAaozyoQ

Initial Level Performance

Advanceelevel Performance

Identifies misconceptions related to content and
addresses them duringlanning and instruction.

Consistently anticipates misconceptions related to
content and addresses them by using apmiate
instructional practices.

STANDARD: ZHE TEACHBEERSIGNS AND PLANS INSTRUCTION

The teachedesigns/plans instruction that develstudent abilities to use communication skills, apply co

concepts, become sedfufficient individuals, becom

e responsible team members, think and solve proble

and integrate knowledge.

2.1 Develops significant objectives aligned with standards.

Initial Level Performance

Advanced_evel Performance

States learning objectives that reflect key concepts
the discipline and are aligned with local or state
standards.

Develops challenging and appropriate learning
objectives that are aligned with lostate/national
aidl yRINRa FyR | NB
and abilities.

ol 4S8R

2.2 Uses contextual data to design instruction relevant to students.

Initial Level Performance

Advanced_evel Performance

Plans and designs instruction basedoomtextual
(i.e., student, community, and/or culturaljpd pre-
assessment data.

Plans and designs instruction that is based on
significant conextual and preassessment data.

2.3 Plans assessments to guide instruction and me

asure learning objectives.

Initial Level Performance

Advanced_evel Performance

Prepares assessments that measure student
performance on each obgtive and help guide
teaching.

Develops wellesigned assessments that align with
learning objectives, guide instructipand measure
learning results.

2.4 Plans instructional strategies and activities that

address learning objectives for all students.

Initial Level Performance

Advanced_evel Performance

Aligns instructional strategies and activities with
learning objectives for alitudents.

Plans a learning sequence using instructional
AGNIGS3IASE YR | OGAQBAGA
knowledge ad address learning objectives.

2.5 Plans instructional strategies and activities that

facilitate multiple levels of learning.

Initial Level Performance

Advanced_evel Performance

Plans instructional strategies that include several
levels of learning that require higher order thinking.

Plans a learning sequence using strategies and
activities that foster the devefament of higherorder
thinking.
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STANDARD 3: THE TEACHER CREATES AND MAINTAINS LEARNING CLIMATE

The teachecreates a learning climate that supports the development of student abilities to use
communication skills, apply core concepts, becomes#ficientindividuals, become responsible team
members, think and solve problems, and integrate knowledge.

3.1 Communicates high expectations.

Initial Level Performance

Advanceelevel Performance

Sets significant and challenging objectives for stude
and verbdl/nonverbally communicates confidence i
aldzRSyitaqQ FrtoAtAaGe G2 O

Consistently sets significant and challenging
behavioral and learning expectations for all student
and communicates confidence in their atyilio
achieve thos@bijectives.

3.2 Establishes a positive learning environment.

Initial Level Performance

Advanceelevel Performance

Establishes clear standards of conduct, shows
awareness of student behavior, and responds in wg
that are both appropriate and respectfaf students.

Maintains a fair, respectful, and productive classroq
environment conducive to learning.

3.3 Values and supports student diversity and addresses individual needs.

Initial Level Performance

Advanceed.evel Performance

Uses a variety dftrategies and methods to support
student diversity by addressing individual needs.

Consistently uses appropriate and responsive
instructional strategies that address the needs of al
students.

3.4 Fosters mutual respect between teacher and students amdong students.

Initial Level Performance

Advanceed.evel Performance

Treats all students with respect and concern and
monitors student interactions to encourage students
to treat eachother with respect and concern.

Consistently treats all students with respect and
concern and actively encourages students to treat
eachother with respect and concern.

3.5 Provides a safe environment for learning.

Initial Level Performance

Advanceed_evel Performance

Creates alassroom environment that is both
emotionally and physically safe for all students.

Maintains a classroom environment that is both
emotionally and pisically safe for all students.

STANDARD 4: THE TEACHER IMPLEMENTS AND MANAGES INSTRUCTION
The teacheintroduces/implements/manages instruction that develops student abilities to use communic
skills, apply core concepts, become slfficient individuals, become responsible team members, think a
solve problems, and integrate knowledge

4.1 Uses aariety of instructional strategies that align with learning objectives and actively engage studer

Initial Level Performance

Advanceed.evel Performance

Uses a variety of instructional strategies that engag
students throughout the lesson on taskgyakd with
learning objectives.

Consistently provides a wgdlanned sequence of
appropriate instructional strategies that actively
engage students in meeting learning objectives.
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4.2 Implements instruction based on diverse student needs and assessmuiatat

Initial Level Performance

Advanceelevel Performance

Implements instruction based on contextual
information and assessment data.

Implements instruction based on contextual
information and assessment data, adapting instruct
to unanticipatd circumstances.

4.3 Uses time effectively.

Initial Level Performance

Advanceelevel Performance

Establishes efficient procedures for performing non
instructional tasks, handling materials and supplies
managing transitions, and organizing and monitorin
group work so that there is mimal loss of
instructional time.

Makes thoughtful choices about the organization ar
implementation of both instructional and nen
instructional tasks to maximize time for student
learning.

4.4 Uses space and materiaffectively.

Initial Level Performance

Advanceed.evel Performance

Uses classroom space and materials effectively to
facilitate student learning.

Makes optimal use of classroom space and uses a
variety of instructional resources and technolegjito
enhance student learning.

4.5 Implements and manages instruction in ways that facilitate higher order thinking.

Initial Level Performance

Advanceed.evel Performance

Instruction provides opportunity to promote higher

order thinking.

Consistently uses\aariety of appropriate strategies t
facilitate higherorder thinking.

STANDARD 5: THE TEACHER ASSESSES AND COMMUNICATES LEARNING RESUL

The teacher assesses learning and communicates results to students and others with respect to stu
abilities touse communication skills, apply core concepts, becomesséiitient individuals, become
responsible team members, think and solve problems, and integrate knowledge.

5.1 Uses preassessments.

Initial Level Performance

Advanceed.evel Performance

Uses avariety of preassessments to establish
baseline knowledge and skills for all students.

Consistently uses student baseline data from
appropriate preassessments to promote the learnin
of all students.

5.2 Uses formative assessments.

Initial Level Perfonance

Advanceed_evel Performance

Uses a variety of formative assessments to determi
SIOK aiddzZRSydiQ LINRPINB&aA

Consistently uses appropriate formative assessmer
to determine student progress, guide instructiondar]
provide feedbacko students.

5.3 Uses summative assessments.

Initial Level Performance

Advanceed_evel Performance

Uses a variety of summative assessments to measi
student achievement.

Consistently uses appropriate summative assessm
aligned with the learning objectivdée measure
student achievement.

5.4 Describes, analyzes, and evaluates student per

formance data.

Initial Level Performance

Advanceed_evel Performance

Describesanalyzes, and evaluates student

Consistently describes, analyzes, and evaluates
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performance data to determine progress of
individuals and identify differences in progress amo
student groups.

student performance data to determine student
progress, identif differences among student groups
andinform instructional practice.

5.5 Communicates learning results to students and

parents.

Initial Level Performance

Advanceelevel Performance

Communicates learning results to students and
parents that provide &lear and timely understanding
of learning progress relative to objectives.

Clearly communicates to students and parents in a
timely manner the evidence of student performance
and recommends future actions.

5.6 Allows opportunity for studentself-assessment.

Initial Level Performance

Advanceelevel Performance

Promotes opportunities for students to engage in
accurate selassessment of learning.

Provides orgoing opportunities for students to asse
and reflect on their own performance order to

identify strengths and areas for future learning.

STANDARD 6; THE TEACHER DEMONSTRATES THE IMPLEMENTATION OF TECHNOL

The teacher uses technology to support instruction

and productiviy; communicate and collaborate with colleagues, parents, and the community; and cong
research

; access and manipulate data; enhance professional

6.1 Uses available technology to design and plan in

struction.

Initial Level Performance

Advanceed.evel Performance

Uses technology to design and plastruction.

Uses appropriate technology to design and plan
instruction that supports and ¢gnds learning of all
students.

6.2 Uses available technology to implement instruction that facilitates student learning.

Initial Level Performance

Advanceed_evel Performance

Uses technology to implement instruction that
facilitates student learning.

Designs and implements reseafohsed, technology
infused instructional strategies to pport learning of
all students.

6.3 Integrates student use available technology into instruction.

Initial Level Performance

Advanceed_evel Performance

Integrates student use of technology into instructior|
to enhance learning outcomesmd meet diverse
student needs.

Provides varied and authentic opportunities &df
students to use appropriate technology to further
their learning.

6.4 Uses available technology to assess and comm

unicate student learning.

Initial Level Performance

Advanceed.evel Performance

Uses technology to assess and communicate stude
learning.

Uses technology to assess student learning, manag
assessment data, and communicate résub
appropriate stakeholders.

6.5 Demonstrates ethical and legal use of technology.

Initial Level Performance

Advanceed_evel Performance

Ensures thapersonal use and student use of
technology are ethical and legal.

Provides and maintains a safe, secure, and equitah
classroom environment that consistently promotes
discerningand ethical use of technology.

Model District Certified Evaluation Plan 5.0
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STANDARD REFLECTS ON AND EVALUATESINEAGND LEARNING

The teacher reflects on and evaluates specific teaching/learning situations and/or programs.

7.1 Uses data to reflect on and evaluate student learning.

Initial Level Performance

Advanceelevel Performance

Reflects on and accuratedyaluates studentgarning
using appropriate data.

Uses formative and summative performance data t
determine the learning needs of all students.

7.2 Uses data to reflect on and evaluate instructional practice.

Initial Level Performance

Advanceed_evelPerformance

Reflects on and accurately evaluates instructional
practice using appropriate data.

Uses performance data to conduct andapth
analysis and evaluation of instructional priaes to
inform future teaching.

7.3 Uses data to reflect on andentify areas for professional growth.

Initial Level Performance

Advanceed.evel Performance

Identifies areas for professional growth using
appropriate data.

Reflects on the evaluations of student learning and
instructional practices to identify ardevelopplans
for professional growth.

STANDARD 8: COLLABORATES WITH COLLEGUES/PARENTS/OTHERS

The teachecollaborates with colleagues, parents, and other agencies to design, implement, and supy

learning programs that develop student abilitiesuse

sufficient individuals, become responsible team members, think and solve problems, and integrate knov

communication skills, apply core concepts, become

8.1 Identifies students whose learning could be enh

anced by collaboration.

Initial Level Performance

AdvancedLevel Performance

Identifies one or more students whose learning cou
be enhanced by collaboration and provides an
appropriate rationale.

Describes an egoing process for identifying
situations in which student learning coupe
enhanced by collaboration.

8.2 Designs a plan to enhance student learning that includes all parties in the collaborative effort.

Initial Level Performance

AdvancedLevel Performance

Designs a plan to enhance student learning that
includes all partie the collaborative effort.

Designs a plan that involves parents, colleagues, a
others in a collaborative effoto enhance student
learning.

8.3 Implements planned activities that enhance student learning and engage all parties.

Initial LevePerformance

AdvancedLevel Performance

Implements planned activities that enhance student
learning and engagall parties.

Explains how the collaboration to enhance student
learning has been implemented.

8.4 Analyzes data to evaluate the outcomesaillabo

rative efforts.

Initial Level Performance

AdvancedLevel Performance

Analyzes student learning data to evaluate the
outcomes of collaboration and identify next steps.

Uses appropriate student performance data to
describe, analyze, and evaluate impact of the
collaborative activities on student ledang and to
identify next steps.
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STANDARD 9: EVALUATES TEACHING AND IMPLEMENTS PROFESSIONAL DEVELOPM

The teacheevaluates his/her overall performance with respect to modeling and teachiSgy G dzO{ & Q
goals, refines the skills and processes necessary, and implements a professional development pla

bdPm { St F aasSaasSa LISNF?2

NYIyOS NBfFGA@GS G2 YSyd

Initial Level Performance

Advanceelevel Performance

Identifies priority growth areas and strengths by
thoroughly and accurately assessing current
performance on allhe Kentucky Teacher Standards

Thoroughly and accurately assesses current
performance related to the Kentucky Teacher
Standards and any schddiktrict professional
development initiatives.

9.2 Identifies priorities for professional development based on data from sedSessment, student

performance and feedback from colleagues.

Initial Level Performance

Advanceed.evel Performance

Identifiespriorities for professional development
based on data from seddssessment, student
performance and feedback from colleagues.

Reflects on data from multiple sources (i.e., self
assessment, student performance, feedback from
colleagues, school/district indtives) and idenfies
priority areas for growth.

9.3 Designs a professional growth plan that addresses identified priorities.

Initial Level Performance

Advanceed.evel Performance

Designs a clear, logical professional growth plan thi
addresses afpriority areas.

Designs a clear, logical professional growth plan th
addresses all prioritgreas.

9.4 Shows evidence of professional growth and refl
instructional effectiveness and student learning.

ection on the identified priority areas and impact on

Initial Level Performance

Advanceed.evel Performance

Shows clear evidence of professional growth and
reflection relative to the identified priority areas and
impact on instructional effetiveness and student
learning.

Shows clear evidence of the impadtprofessional
growth activities on instructional effectiveness and
student learning.

STANDARD 10: PROVIDES LEADERSHIP WITHIN SCHOOL/COMMUNITY/PROFESSIOI

The teacheprovides professional leadership within the school, community, and educpt@fession to
improve student learning and webeing.

10.1 Identifies leadership opportunities that enhanc
the school.

e student learning and/or professional environment g

Initial Level Performance

Advanceelevel Performance

Identifies leadershippportunities in the school,
community, or professional organization and select
one with the potential for positive impact on learnin
or the professional environment and is realistic in
terms of knowledge, skill, and time required.

Identifies leadershippportunities within the school,
community, or professional organization to advance
learning, improve instructional practice, facilitate
professional development of colleagues, or advocal
positive policy change; and selects an opportunity t
demonstrateinitiative, planning, organization, and
professional judgment.
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10.2 Develops a plan for engaging in leadership activities.

Initial Level Performance

Advanceed_evel Performance

Develops a leadership work plan that describes the
purpose, scope, angarticipants involved and how
the impact on student learning and/or the
professional environmerwill be assessed.

Develops a leadership work plan that clearly descri
the purpose, scope, participants involved, timeline (
events/actions, and plan fassessing progress and
impact.

10.3 Implements a plan for engaging in leadership activities.

Initial Level Performance

Advanceed_evel Performance

Implements the approved leadership work plan that
has a clear timeline of events/actions and a clear
description of low the impact will be assessed.

Effectively implements the leadership work plan.

10.4 Analyzes data to evaluate the results of planned and executed leadership efforts.

Initial Level Performance

Advanced_evel Performance

Analyzes studeriearning and/or other data
appropriately to evaluate the results of planned and
executed leadrship efforts.

Uses data from the leadership effort to describe,
analyze, and evaluate the impact on student learnir|

10.5 Professional Code of Ethics, Punditya and Atte

ndance

Initial Level Performance

Advanced_evel Performance

Adheres to the Professional Code of Ethics and
demonstrates punctuality angood attendance for all
duties.

Adheres to the Professional Code of Ethics and
demonstrates punctuality angood attendance for all
duties.

Model District Certified Evaluation Plan 5.0
60



OBSERVATION VISDISTRICT SPECIALTY TEACHER
(Formative, Data Collection)

The observer and the teacher agree upon an exact date and tintedarbservation visit.
This is achieved by using a #bservation Form. The R@bservation Form also provides the
observer with other valuable information about the lesson to be observed. The classroom
observation should occur within two (2) workingys of the preobservation conference.

The observer will plan and organize the observation visit by:

1. Reviewing the completed P@bservation Form and taking it to the observation visit;

2. Allowing enough time to conduct the observation; and,

3. Taking a linedablet for scripting behaviors during the visit.

Immediately following the observation visit, the observer returns to a quiet location for
analyzing the scripted notes and completing the Data Collection Summary. It is important to analyze
the scripted nots as soon as possible after conducting the observation. Performances and behaviors
gAtf 0S GFNBAK 2y &2dzNJ YAYREé FyR NBadzZ G Ay Y

When analyzing your scripted notes, on the Data Collection Summarycayiseleration to

ARSI & F2NJ &SI OKS Nddmmproveided, 5 justiffialle/  f IANB GO K |

Rememberthat the post conferencenust occur within one workwveek following the

observation.
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PREOBSERVATION FORMISTRICT SPECIALTY TEACHER

[To be completed bthe teacher (observee) and observer prior to the classroom observation visit.]

Teacher (Observee) Position/Grade Level Date/Time

Site(s) Assignment (School/District) No. of Students No. Students w/IEP
§88858885885885885885885885885888888888888888888888

Program of Studies/Core Content # # #

Unit of Study/Lesson Title

Context:

Objectives:

Assessment Plan (formative and summative):

Resources, media and technology:

Procedures:

¢SIFOKSNRa { A3yl (¢ Date hoa SNBSNRa { A3y Date
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DATA COLLECTION SUMMABNTRICT SPECIALTY TEACHER

Teacher School Site/Content Area
Observer Position

Classroom Observation Information Unit of Study/Lesson
Date Time

STANDARDS/PERFORNIANCRITERIA

STANDARD 1: DEMONSTRATES APPLIED CONTENT KNOWLEDGE

1.1 Communicates concepts, processes, and knowlec

1.4 Guides students to understand content from vario
perspectives.

1.2 Connects content to life experiences of student.

¢
¢

15LRSYyGATFTASA
content.

FYR T

1.3 Demonstrates instructional strategies that are
appropriate for content and contribute to student
learning.

Standard 1. (consideratiahfor professional growth
plan)

STANDARD 2DESIGNS AND PLANS INSTRUCTION

2.1 Develops significant objectives aligned with
standards.

2.4 Plans instructional strategies and activities that
address learning objectives for all students.

2.2 Uses contextual data to design instruction relevan
to students.

2.5 Plans instructional strategies and activities that
facilitate multiple levels of learning.

2.3 Plans assessments to guide instruction and meas
learning objectives.

Standard 2. (considerations for professional growth
plan)
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STANDARD EREATES AND MAINTAINS LEARNING CLIMATE

3.1 Communicates high expectations.

3.4 Fosters mutual respect between teacher and
students and among students.

3.2 Establishes a positive learning environment.

3.5 Provides a safe environment for learning.

3.3 Values and supports student diversity and addres
individual needs.

Standard 3. (consideratiahfor professional growth
plan)

STANDARD 4: IMPLEMENTS AND MANAGES INSTRUCTION

4.1 Uses a variety of instructional strategies that align
with learningobjectives and actively engage students.

4.4 Uses space and materials effectively.

4.2 Implements instruction based on diverse student
needs and assessment data.

4.5 Implements and manages instruction in ways that
facilitate higher order thinking.

4.3 Uses time effectively.

Standard 4. (considerations f@rofessional growth
plan)

STANDARD 5: ASSESSES AND COMMUNICATES LEARNING RESULTS

5.1 Uses prassessments.

5.4 Describes, analyzes, and evaluates student
performance data.

5.2 Usedormative assessments.

5.5 Communicates learning results to students and
parents.
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5.3 Uses summative assessments.

5.6 Allows opportunity for student sedfssessment.

Standard 5. (consideratianfor professional growth plan)

STANDARD ®EMONSTRATES THE IMPLEMENTATION OF TECHNOLOGY

6.1 Uses available technology to design and plan
instruction.

6.4 Uses available technology to assess and
communicate student learning.

6.2 Uses available technology to implement instructiol
that facilitates student learning.

6.5 Demonstrates ethical and legal use of technology

6.3 Integrates student use of alatile technology into
instruction.

Standard 6. (considerations for professional growth
plan)

STANDARD 7: REFLECTS ON AND EVAITWEATEHENG AND LEARNING

7.1 Uses data to reflect on and evaluate student
learning.

7.3 Uses data to reflect on and identify areas for
professional growth.

7.2 Uses data to reflect on and evaluate instructional
practice.

Standard 7. (consideratianfor professional growth
plan)
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STANDARD 8: COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS

8.1ldentifies students whose learning could be
enhanced by collaboration.

8.3Implements planned activities that enhance studer
learning and engage all parties.

8.2Designs a plan to enhance student learning that
includes all parties in the collaborative effort.

8.4 Analyzes data to evaluate the outcomes of
collaborative efforts.

Standard 8. (considerations for professional growth plan)

STANDARD 9: EVALUATEBCHING AND IMPLEMENTS PROFESSIONAL DEVELOPMENT

9.1 Self assesses performard& f | G A @S (0 2

TeacherStandards.

9.3 Designs a professional growth plan that addresse
identified priorities.

9.2 Identifies priorities for professional development
based on data from sedssessment, student
performane and feedback from colleagues.

9.4 Shows evidence of professional growth and
reflection on the identified priority areas and impact or
instructional effectiveness and student learning.

Standard 9. ¢onsiderations for professional growth plan)

STANDARD 10: PROVIDES LEADERSHIP WITHIN SCHOOL/COMMUNITY/PROFESSION

10.1 Identifies leadership opportunities that enhance
student learning and/or professional environment of th
school.

10.4 Analyzes dat® evaluate the results of planned
and executed leadership efforts.

Model District Certified Evaluation Plan 5.0

66



10.2 Develops a plan for engaging in leadership 10.5 Adheres to the Professional Code of Ethics and

activities. demonstrates punctuality and good attendance for all
duties.

10.3Implements a plan for engaging in leadership Standard 10. (consideratianfor professional growth

activities. plan)

Post Observation ConferenaeDISTRICT SPECIALTY TEACHER

9 g f dBigh&ux) a Date

¢S OKSNRE { A3yl GdNB Date

Comments of Evaluator:

Comments of Teacher:
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